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Abstract

The purpose of this study was to investigate tlieca’eness of an
educational video programme in developing Englishding skills for
pupilsof the thirdclass of basic education. Aftesigning the educational
video programme, the researcher selected a sarh&0p pupils from
public schools in Qunaitra.. The sample of the wiwds equally divided
into two groups:the experimental group (30 pugslsyl the control group
(30 pupils). The experimental group was taught Bhgteading skills
using the educational video programme. The cowgiralip was taught the
same skills using the traditional method. The reses used the pre/post-
postponed achievement tests. He also used a cstetklimeasure the
pupils” oral performance in English reading skills.

The results of the study show

There are statistically significant differencesviitn the mean scores of
the experimental group and mean scores of theaagrioup in:

* The post- achievement test of the Unit (22), eféene (0.95).
» Post- achievement test of the Unit (23), effece ¢z 94).

* The post- immediate total achievement test, efizet (0.94).
* The Post- postponed total achievement test, effeet(0.95)
» The post application of checklist, effect size 4).9

The differences are in favour of the experimentalig.

There are no statistically significant differenbetween males” mean
scores and females’ mean scores in the experinggotgb in:

* The post- achievement test of the Unit (22).

» Post- achievement test of the Unit (23).

* The post- immediate total achievement test.

* The Post- postponed total achievement test.

» The post application of checklist.

The results above show that teaching by using dlneational video
programme is better than teaching by the traditiomethod. As for the
sex variable, the results mean that the educatigitido programme
helped both males and females from the experimemtalp to develop
their English reading skills at the same level. $hely recommended the
use of educational technology in general and videchnology in
particular in the teaching of reading skills.
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Chapter One

Identification of the Problem of the Research

1-1-Introduction

Language is the medium in which people can expressselves. It
Is the fluid entity that changes according to depeient in society. For
us, language is not only a medium for expressioembtions, thoughts
and values, but it also represents the social,e@uanand cultural identity
of our society in which people always need to asgliage in their daily
life. In fact, language is the main medium to egprbuman needs and
achievements; it hasalso an influence on the paliteconomic and
cultural atmosphere of the whole country. Languamye be considered the
key factor to establish human relationship and dutunderstanding
among people. "However, the need is, if anythivgnegreater where the
people have no contact with other languages our@dtand in danger of
being locked in their own ethnocentric shells. Ingay another language
helps people to break out of those shells. Learl@nguage introduces the
learner to another culture, another way of thinkitgnguage widens
horizons.”(Ingram and Sasaki,2003, p55).This isttme of globalization
in which people can communicate easily without haathy problem from
long distance. So, the international treaties aldtions emphasize the
necessity of learning other's languages."It is Wideecognized that
English is the world's most important language whscused as a medium
for international communication." (Hasan, 1993, p17

The importance of English language can becited usscat is the
language of business, technology and internatiorahtions."How
learners should go about learning. It so as to miaa both their
proficiency and their intercultural understandingida cross-cultural
attitudes."(Ingram and Sasaki,2003,p62).In orden&ximize the process
of learning, the researcher uses the educationdéovias part of
multimedia learning and will focus on improving deé&y activity as part
of the learning process. The researcher choosesdee as a reading tool
to improve reading skills because audio — visuagpmmes provide both
students and teachers with creative and practicthods to enhance
English reading comprehension. This research wilkd support the use



of educational video to promote reading processotlider to solve
problems which face pupils in the reading process.

1-2-The Research Problem

The traditional way of teaching English is stilllléavedat our
primary schools. But, English language teachingemnwdnt many changes
especially when the new technology became a pdheoiodern teaching
system. The traditional method shows a kind of wesk of teaching
methodology because pupils face many problemseiptbcess of reading
and learning. In the traditional method, the teadkethe center of the
learning process, and the pupil is not really imedl in the learning
process.The third class pupils at our schools haadequate reading
skills and find difficulty to read.This problemiislated to many factors:

1. Methodology of teaching.

2. Technology is not really involved in the learninggess.

3. The absence of motivation which can be achievedsinyg technology.

4. Teachers have inadequate knowledge how to read tandise
technology.

The researcher has noticed as a supervisor ofitgppinactice for
Diploma students in Tishreen and the Faculty ofdation in Qunaitra
that pupils in the third class of basic educatiaehdifficulties in reading
English. These difficulties are represented in irgdcomprehension,
spelling and the ability to transform comprehenshifis to reading skills.
The teacher is supposed to play a central role revemt reading
difficulties at our primary schools, but the reséars such as Shaban and
Wannous noticed that most of our teachers don'e lemough skills to
teach reading effectively, because our primary scteachers knowledge
and experience with technology and methodology esiching are not
adequate to promote the level of their pupils adreg skills.

This research tries to approach these problems and
investigateinadequate reading skills of pupilsiideo to achieve effective
reading.

In this direction, the researcher tries to use widg an educational tool for
pupils to promote reading skills in English. Theref the research
problem can be identified in the following questidhatis The
Effectiveness of an Educational Video Programmein &veloping



English Language Reading Skills of the Third BasicClass Pupils in
Qunaitra?"

1-3 - Significance of the Research

The findings of this research could be helpfulhe basic education
institutions for the enhancement of developing EMhglreading skills,
through video instruction. The research was desigaéuild capacity in
ways that promote English reading skills of therdhclass of basic
education. The researcher developed an instrunsadt is valid for
evaluating the degree to which reading processlghHmi developed in a
way which was appropriate to the pupils being taudlinis research
presented video to be considered as an acceptattement for reading
programmes especially in remote places where tladfigd teacher was
not always available. Therefore, the video programwas presented as a
creative method in the educational institution whitas the ability to
iImprove education in general and English readinsshk particular.

This research provided insights into how acquirirgglish reading
skill could be effectively developed through thes wd video technology
and how the learning process should be implemeitteel development of
fluent and accurate reading was an important aspéiis programme.

The pupils should be given the opportunities to uaeq oral
presentation in an environment which could offemstation and
motivation for learning.

1-4-Research Aims

The research aims to achieve the following:

1-Designing an educational video programme to devedaging skills in
English language for the third basic class pupils.

2-Investigating the effectiveness of an educationdéw programme in
developing English reading skills of the third lzadiass pupils.

3-Investigating pupils’ ability to retain informatioafter using the
educational video programme.



4-Studying the difference between male and femalalgup acquiring
reading skills in English by using the educationdeo programme.

1-5-Research Questions

The research tries to answer the following questitrat is the
effectiveness of an Educational Video programme irDeveloping
English language reading skills of third basic clasin Qunaitra?
Other sub-questions can be derived from the prevome as follows:
1-What are the English reading skills of third badass?
2-What is the effectiveness of an educational videog@amme in
developing English language reading skills in thedt basic class
English course?

3-What is the difference between the quasi- experiaiegroup and the
control group in reading achievement tests?

4-What is the difference between males and femalesxperimental
group in reading achievement tests?

1-6-Research Hypotheses

The research testes the following hypotheses atethed of significance

(0.05)

1- There are no statistically significant differenbetween mean scores of
both the experimental and control groups in thet-Bokievement test
of the Unit (22).

2- There are no statistically significant differentetween mean scoresof
both the experimental and control groups in thet-Bokievement test
of the Unit (23).

3- There are no statistically significant differenbetween mean scores of
both the experimental and control groups in the-posmediate total
achievement test.

4-There are no statistically significant differendetween mean scoresof
both the experimental and control groups in the-pegstponed total
achievement test.



5- There are no statistically significant differendedween males” mean
scores and females” mean scores in the experingnoigb in the Post-
achievement test of the Unit (22).

6- There are no statistically significant differendedween males” mean
scores and females” mean scores in the experingotab in the Post-
achievement test of the Unit (23).

7- There are no statistically significant differendedween males’ mean
scores and females” mean scores in the experingnoigb in the post-
iImmediate total achievement test.

8- There are no statistically significant differendedween males’ mean
scores and females” mean scores in the experingnoigb in the post-
postponed total achievement test.

9-There are no statistically significant differentetween mean scores of
the experimental group (EG) and mean scores atdah&ol group (CG)
in the post- application of the checklist.

10-There are no statistically significant differendegween males’ mean
scores and females mean scores in the experingnoigb in the post-
application of the checklist.

1-7- Research Limitations

1-Sample Limitations:The third basic class pupils in Qunaitra.

2-Time Limitations: The academic year (2010-2011).

3-Spatial limitations:Public schools in Qunaitra.

4-Content limitations:Developing reading skills in the English course of
the third basic class, such as: vocabulary readimgprehension, word
and sentence structure comprehension, predictiomparing and
summarizing other reading skills are not included.

5-Human limitations:Pupils of the third basic class in Qunaitra
Governorate.

1-8- Research Methodology

1- Research Population and Sample

The research population consists of all third batass pupils in public
schools in Qunaitra. The sample consisted of (G)ilp, which was
equally divided into two groups:



 The Experimental Group (EG):This group consisted of (30) pupils
who were taught reading skills in the English ceun$ the third basic
class by using the educational video programme.

e The Control Group (CG):This group also consisted of (30) pupils
who were taught reading skills in the English cewsthird basic class

by using the traditional method. The following &ldhows details of
the sample

Table (1). Distribution of the research sample acading to research variables

Variables N Total Method
EG Females 15 30 Educational
Males 15 video
programme
CG Females 15 30 traditional
Males 15 method
Total 60 60

2- Research Design

Thequasi-experimental design was used in which paoson between
the experimental group and the control group wasndrin order to
investigate the effectiveness of the educationalewiin developing
reading skills in English of the third basic classpils.

3- Research Variables

+ The independent variables

— Method of instruction

* Educational video programme applied on the experiaigroup.

e Traditional method applied on the control group.

— Gender of pupils

A. Female pupils.

B. Male pupils.

+ Dependent Variables: Pupils’ scores in the achievement tests and
their performance according to the checkilist.



4- Research Instruments

+ Educational Video programme: It was used to develop reading skills
in English language of the third basic class pupils
s AchievementTestsThreeachievement tests to measure pupils
performance:

— Pre-post achievement test of unit (22).

— Pre-post achievement test of unit (23).

— Pre-post/postponed total achievement test: the rantleis test is
going to be changed according to the phase of pidication
(immediate/ postponed)

%  Checklist: This instrument was used to measure pupils’ oral
performance.

1-9-Procedural Definitions
Effectiveness

For Al-Kala and Nasser (1998jfectivenesaneans the level of success in
achieving aims.

For Wannous(2000)effectivenessis the ability of the programme to
achieve behavioral aims.

For Al-Zaeud and others(1993gffectivenessis the ability of the
educational tool to give real and clear picturewhbings, thoughts and
actions which are presented.

For Shaban(2012)effectivenessmeans the standard of achieving the
multimedia programmed objectives.

The researcher agrees with all previous definitidi@r the researcher,
effectivenessmeans the ability of the educational video progremo
achieve the maximum level of mastering readindsskil English.

Video

For Al-Hela (2007),video is one of the modern technological tools in
communication.

For Whatley and Ahmad (2007A)ideo is atool for teaching and learning
in education; it is a multimedia application withnsiderable promise.



For the researche¥/ideo involves presentation which enhances reading
skills in English by capturing pupil’s attentioncaproviding visual and
auditory examples about the lesson.

Educational Video

For Sharma and others (2005), educational videahsmeae of the
effective educational tools in learning and teaghin which educational
video programmes are designed to develop learmddeaching skills.

For Baltova (2009)educational video means oral, visual and written
input which all have unique properties that configbin different ways to
comprehension and learning of an L2.

The researcher agrees with the previous two defingt of
theEducational video and defines it as an instructional tool which can
provide the learner with visual description of imf@tion and knowledge.

Developing

For Sharma and others (2009)eveloping means "to develop the
potential ability of certain skills using differetdols” (p.8)

For the researcheDeveloping meansto master reading skills in English
in the third basic class course.

Reading skills

For Perfetti(2001), reading skill is an individgaltanding on some
reading assessment.

For Tampolsky and Degtiariova (2003),the procedoireeading skills
construction consists of a number of interrelat@thgonents:

1- The Pre-reading Stage

a. Introducing the learner to the topic.

b. Discussing what was viewed and sharing ideas.
2- The Reading Stage

a. Reading of one and the same text by all students.



b. Reading different texts by different students.
c. Exchanging information.

3- The Post-reading Stage

a. Simulation.
b. Summarizing activity done by students individually.

The adaptation of the last definition can be seeough the research.
For the researcher, reading skill is the abilitygaad and comprehend the
text. Reading skill is divided into sub-skills imder to be helpful for
pupils at the elementary level.

1- Prediction.

2- Developing vocabulary reading comprehension.

3- Skimming.

4- Improving word and sentence structure comprehension
5- Comparing.

6- Summarizing.

Basic Education:

“It is an obligatory learning stage that lasts nimars"(Ministry of
Education, 2002,p.1).

Third — Class Pupils

The pupils who study in the third class of basiacadion in the public
schools in Qunaitra.

1 - 10 - Summary

In this chapter, the research introduction, probldmgpotheses,
significance, questions, variables, sample, insénis) design, limitation
and procedural definitions were introduced.



Chapter Two

Literature Review

2-1- Introduction

Video as part of teaching technology has becomeeffective
teaching tool for developing English reading skilla what follows,
several studies primarily focus on the role of edienal video in teaching
English Language in general and reading skillsartipular. Other studies
focus on the idea that video meets requirementisareducational system
and marks an important step towards English reacthmngprehension.

2-2- The Studies
Dashti&Bahbahani (2000)

The TitleThe Effectiveness of Using Technology as an Insintsh
Medium on the Primary Stage Pupinglish Language Achievement

The study intended to investigate the effect of emodechnology on
the first-gradersachievement and their attitudes towards implentiemta
of technology into English languagelearning. Aclelent, gender and
method of teaching are the variables of the stitbdern technology was
the instrument in the study including computer wiaio.

Results of the Study

* Using technology in teaching assisted to motivatgilp towards

English Language learning.

» There was a great connection between the perceafdgarner positive
attitudes and the level of technological media usddaching English.

» Gender differences in learning outcomes showedehifgvel in favour

of girls because they were more motivated in ircsion which was based
on technology.

10



Wannous (2000)

The Title: The Effectiveness of a Teaching Programme Desigraethe
Video for the Study of Listening ComprehensiomefEnglish Language

This research aimed to study the effectiveness ofeaching
programme by using the video for studying listencamprehension in
English.

This research used the experimental method. Thelsanas chosen
from the second secondary scientific class in tbeosls of Martyrs
children in Syria. Another representative randomg@a was chosen from
public schools in Aleppo.

Results of the Study

* The group (experimental group) that learned byuideo programme
outperformed the control group that learned bytthditional method.

* The individuals of the experimental group have fedmpositive
opinions towards teaching English Language by ideosprogramme.
This research ended up with a number of suggestions

* Allocating at least one period per week for teaghistening skills in
laboratory using the audio-visual method.

* Encouraging outstanding students to benefit fromiengific
programmers via satellite, and collaborating withiit teachers to design
local educational programmers for teaching listgrmamprehension.

AL Seghayer (2001)

The Title: The Effect of Multimedia Annotation Modes on L2 alndary
Acquisition: A Comparative Study

This study examined which of the image modalitidgramic video
or still picture —is moreeffective in aiding vocddmy acquisition. The
participants, 30ESL students, were introduced tpehyedia learning
programme.In order to assess the efficacy of eamdteta vocabulary test
was designed and administered to participants. fypes of tests were
administered: recognition and production. In additi a face-to-face
interview was conducted and questionnaires wetellised.
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Results of the Study

The results came to the conclusion that a vidgoaduld be more
effective in teaching unknown vocabulary words tlséih picture .Also,
video could create curiosity leading to increaseshcentration, and
embodies an advantageous combination of modaltiesl or dynamic
iImage ,sound ,and printed text.)

Kinnear, Williams & Caul (2001)
The Title: Interactive Video in Teaching Teachers

The purpose of the study aimed to caarsitie use of a video
conferencing as a link between a teacher educafistitution and a
primary school. The link was initially seen as kg ‘hn the wall” facility to
enable student teachers to view a “live” classrodime methodology
consisted of semi-structured interviews with thecoordinators. The
sample represented students who had the opporinityserving the link
during the academic year 2000/2001. An online doesaire was
administered to all students-teachers who hadppertunity of observing
the link in October 2000. This included’, 12", 3¢ year undergraduate
BED students (N=509). The introduction of a newalale in teaching and
learning process had considerable implication foe teachers. The
findings focused on the potential of new technasgithat had
considerable implications for our current notion ksfowledge and the
teaching and learning process as well as for tlatigaship of teachers
and learners. The pupils had noticeable gainseir toncentration spans
and appeared more aware of their appearances ateb sif oral
communication.

Results of the Study

The obtained results emphasized the Vileale in teaching reading.
Video enhanced learnéreeading ability and the development of their
reading skills.

Spuhler (2003)

The Title: How Can Multimedia Best be Applied to Help CleldiLearn
English as a Foreign Language.

12



This study aimed to "come up with an initial modl®l a software
solution. The research was conducted to investidgfag¢e opportunities
inherent in multimedia to enable speakers of fardapguages, namely
children between eight and ten, to learn EngliSlhie sample represented
children between 7-12 who learnt English in privagehools in
Switzerland and their teachers. The researcher astdl which could
achieve the balance between learning and motivatidherefore, this
research was concerned with the implementation etdited software
programmes both inside and outside the classroameass to learn”. The
interviews with children and their teacher werelegapas well.

Results of the Study

The findings of the study emphasized that languagéware
provided varied and exciting lesson as requestestiments and teachers.
Furthermore, a game style approach for home orataks® would be an
excellent solution to offer more exposure to thge¢tilanguage and could
be a motivating and engaging teaching learning aid.

Tarnopolsky& Degtiariova (2003)

The Title:Video in Teaching Reading for Business Purposdeghated
Skills Approach.

This study provided a practical suggestion for nigag reading
instruction in a course of English for student®akiness and Economics.
The pilot study to check the efficiency of the sestgd approach was
conducted in the spring semester of the academac $697-1998 at
Dnipropetrovsky State Technical University of RAlay Transport. The
subjects were second year students of the Departmei
EconomicsReading English for Business and Economficgideo was
used as the main tool in teaching reading for mssnpurposes. The
procedure itself consisted of a number of inteteelacomponents: (1)The
pre-reading stage,(2)the reading stage and (3iibierpading stage.

Results of the Study

The results of this research confirmed the appdrengfits of Video
in teaching reading. That opened up some prospectdevelopment in
this direction. Therefore, the video was recommenai® a technological

13



tool beneficial both for enhancing students' irgena reading and the
improvement in learners’ reading skills.

Ginsburg (2004)

The Title: Adult literacy Practitioners’ Readiness to Use Tresbgy in
the Classroom.

The study examined the ability to use technology mmanage much
of daily life electronically. The adult educatioypsgem should be provided
with access to technology and opportunities to medgechnology skills
that will facilitate their application in real liféfechnology could also be
used within education classes to enhance and emmsthuction and
different forms of education including distance eation and classroom -
based education. The research was conducted irstates. The sample
represented four hundred forty-four participantéive states. Survey and
educational programmes were used as tools fosthdy.

Results of the Study

The findings of the research indicated that adutlucation
programmes can provide learners with technology instruction so that
they also acquire skills in the appropriate usprotiuctivity tools.

Ward (2004)

The Title:The Influence of Video on Reader Response: Incatjmgy
Multimedia with Literacy Instruction.

The purpose of this study was to investigate hawdao version of a
book influences students’ oral and written respaiosa story by being
administered either before, in the middle, or adftéeacher reads the book
aloud.The participants for this study included stud and teachers from
three Fourth- grade classrooms in a single scHeafty students from
generally low-income families participated in tsisidy. The tools which
were applied in this study consisted of:

» Two surveys about reading and video viewing.
» An attitude survey (before, while, after) treatment
* An interview.

14



Using both quantitative and qualitative methodsvedld for a statistical
analysis of data.

Results of the Study

The findings from pre/post surveys and post treatmattitude
measures clearly suggested that the students @efer see the videos
before they read the books. They felt that viewindeo beforehand
helped them to better understand the stories. ke teachers thought
that the videos and response journals enhancdieteey instruction.

Dowrick, Rupnow &Power (2006)
The Title:Video Feed Forward Reading

This research aimed to examine the tghali video feed forward
when combined with tutoring to improve the rateiaedd by proving
tutoring alone. General methodology of descriptidrActual community
Empowerment (ACE) reading was described in thisi@@cThe sample
represented the first-grade pupils at an elemensatyool in Urban
Honolulu. Curriculum-based measurement (CBM) wagdudby the
researcher. The tools of this research were: Hi-&amcorder for video
capture and Draco Casablanca digital system. Eduehtvideos were
copied onto VHS tapes. Also, pre-/post-tests weseduas well. The
sample consisted of 10 participants.

Results of the Study

The findings concluded that all students improvadough their
reading, with fluency scores on average 7.2 reackctly per minute. The
children benefited demonstrably from the interveméi Therefore,
reading improvement averaged out an increase eadk W the video
phase, of 3.5 words read correctly per minute.

Yadav (2006)

The Title:Video Cases in Teacher Education: What Role Doesk Ta
Structure Play in Learning from Video Cases in flatg/?

This study investigated the influence of two taskucures-more-
structured and less structured tasks on teachatidzas’ learning in
literacy methods, and their perceptions about them learning from two
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task structures. The sample represented sixteesepvece teachers from
two elementary education literacy classes.Parttgyanalysis of video
vignettes, classroom observations, and artifacievevformed the main
data source.

Results of the Study

The results of the study indicated that participareferred the more
structured task. Moreover, the participants were atgle to generalize
their learning to the far transfer task.

Gihak, Alberto, Doughty and Gama (2006)

The Title:A Comparison of Static Picture Promoting and Video
Promoting Simulation Strategies Using Group Instiatal Procedures

The study aimed to maximize student learning otfiamal skill and
investigated the comparative effectiveness andcieffcy of these
promoting strategies in conjunction with group fastion. Specifically,
the use of static picture prompts or video prompesented in a group
of instructional format enhance learning outcomes $tudent with
moderate intellectual disabilities. The sample &iad of two groups of
three students who participated in this study. €hstidents had the
following features:

e Students in middle school grades (sixth thoughteggide)
e Age range from 11 to 15 years

* Level of cognitive functioning

* No sensory deficits

e No prior training

e Parental permission

* Weekly participation

e Student verbal agreement to participate.

Different tools were used in this study: ATM-Taskab/ses were
used to develop picture and video prompts. AlsdgiDdachine was used
In creating the picture prompt album.
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Results of the Study

The findings confirmed that the simulation instractcombined with
concurrent scheduling were effective for teachiogctional skills to
students with moderate disabilities. Although mimalividual differences
were demonstrated, static picture and video pramgptivere not
functionally different in terms of the correct pentage to acquisition and
the number of instructional sessions required &chehe criterion.

Whatly & Ahmad (2007)

The Title:Using Video to Record Summary Lectures to Aid $itsde
Revision

The purpose of study was based on the premisesthdénts don't
retain all that is said in a lecture the first timeund. It also aimed at
providing PowerPoint slides to support a lecturel & enable students to
annotate the lecture and the handouts. The sanisisted of the
undergraduate students, studying Multimedia Develqg, at level 2.
There were 80 students. This module, and aboutahdaiem did look at
some or all of the summary video. Video and PowertPshides were used
as tools. Also questionnaires and interviews weseduas well. Two
methods were used to prepare the summary viddestofes:

» Recording a live lecture.
» Recording a summary presentation of the lecture.

The findings of this study indicated that the shidefelt that the
summary videos were useful for their revision oftenal in preparation
for the examination. Summary lecture videos may umeful for
reinforcing learning and the module progress. Tioeee the summary
videos are another practical and technically pdssieans of achieving
this. The preliminary findings of this study showeolw some significant
results encourage the merit of further study intee tuse of a
videosummary.

Frederick (2009)

The Title:Using Digital Game-Based Learning to Support Vodabhu
Instruction for Developmental Reading Students
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The goal was to develop a blended learning desigmntegrate
instructional design and blending design practtoesupport and improve
learning for vocabulary acquisition of a developtaémeader.A mixed-
method(quantitative and qualitative) approach waspleyed and
instructional events for vocabulary lessons wersgiheed and developed.
The tools of research included pre-test and pastie® measure the
achievement in vocabulary using three methods aftfme: paper-based
work sheet, text-based, digital game, and videle stigital game. Survey
instruments were used to determine students’ ergaymif and motivation
using different treatments.

Results of the Study

The results confirmed that students found digitalmgs as a
motivating instructional method; no advantage iproving achievement
was found using text-based or video-style games ¢ive traditional
paper-based work sheets method.

Cheung& Slavin (2011)

The Title:The Effectiveness of Education Technology for Echgn
Reading Achievement:A Meta-Analysis

This study aimed to examine research on the effgctechnology
use on reading achievement in k-12 classrooms. rEvisw was applied
on consistent inclusion standards to focus on sstudhat met high
methodological standards. In addition, methodolaigiand substantive
features of the studies were investigated to exantire relationship
between education technology and study feature® S&mple was
represented by a total of 85 qualified studies omeer@0,000 k-12
participants which was included in the final anab/s

Results of the Study

The results emphasized the idea that the typesupplesmentary
computer-assisted instruction programmes that radirthted the class
use of education technology in the past were notlyming meaningful
effects in reading for k-12 students.In contrasfowvative technology
application and integrated literacy interventionowbd somewhat
promising evidence.
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Mekheimer (2011)

The Title:The Impact of Using Videos on Whole Language Legrim
EFL Context

This study was based on the developnmreaural/oral reading and
writing in English language. The study lasted ocadamic year. The
sample represented sixty four college studentSFKif in the college of
language and translation, King Khalid Universitybhf, and Kingdom
Saudi Arabia. The sample was divided into anexpamiad group and
acontrol group. Thirty three students representedeixperimental group
and others served as a control group. The toolthefstudy included
pre/post-tests. The variableswere used to measuderdgs' achievements
in English language skills: listening, speaking asalding comprehension.
Video was used as the basic instrument in the study

Results of the Study

The findings of this study focused on the sigaifitdevelopment of
English language learning skills by using videmaseffective instrument
to increase English language skills. The resultsveldl that using video
helped the experimental group to acquire Englisllssknd enhanced their
linguistic proficiency in EFL at the university lel

Shaban (2012)

The Title: The Effectiveness of Integrated Multimedia-basestruictional
Activities in Developing English Reading Skill oasi Fourth-Class
Pupils in Homs.

The research is conducted to investigate #ffectiveness of
integrated multimedia-based instructional actigitie developing English
reading skill of basic fourth-class pupils in Horvdoreover, it aimed to
study the effectiveness of the designed instruati@ctivities in helping
the experimental group pupils retain informatiorethbd and gender were
the independent variables. The dependent variatdes: the fourth-class
pupils’ achievement and the experimental group Ipugititudes
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towards using integrated multimedia-based instoneti activities. The
sample included (80 pupils) from both sexes equaliyided. The
researcher used the quasi-experimental method/ppst-tests, and the
guestionnaire to measure pupdshievements.

Results of the Study

The findings showed the effectiveness of the iratgh multimedia
in developing the fourth-class pupilEnglish Language reading skill.
Moreover, the results of questionnaire revealed tih@ multimedia
programme assisted the experimental group pupil®ki@in positive
attitudes towards applying computer programmesagting English.

2-3- The Position of the Present Study among Previous \&ties

The classroom use of the educational video in tegcEnglish has
been growing in the last period.Many researchesewsarried out to
support the use of educational video in teachingd dearning
processes.The purpose of this study is to re-exanaih the above-
mentioned studies to look at the effectiveneshefeducational video for
developing English Language reading skills of tidrdt basic class
pupils.The final analysis of the previous studiesuSed on the effective
use of multimedia in general and the educationdéwiin particular in
instruction. The designed programme provided sicgmit increase of
student proficiency in using multimedia after thempletion of the
programme. Thus ,the increase in the use of mullianand video in the
classrooms resulted in the acceleration of learning

The present review examines the effects of usimgdtucational
video in developing reading skills for the thirdsimagrade students. In
line with the previous reviews, the findings of gresent research suggest
that the use of video technology in teaching Ehglianguage most often
enhanced English instruction in comparison with tfaglitional way of
teaching English. The reading achievement of stisdienthe video group
represents aclear progress in English Languageigtisin in comparison
with the no - video group. Similarly, like the preus reviews, the present
research represents more engagement of the videg gnto instruction
In comparison with no video group in which vidextte promote the
integration of pictures in the reading textsairtreative process to
develop English Language reading skills. It seem® t
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be ageneral consensus that the use of video cdrtdeacrease learning
and reading comprehension for second languagediesarn

Many studies investigated how the use of video aodévelop
second language learning reading performance(ard,Y004;
Meheimer, 2011; Tarnopolsky & Degtiariova, 2003ederick,2009 ).
Researchers investigated teachers' perception eofuie of video in
classroom instruction and the effective role of theéeo in developing
teaching skills(e.g., Bulgar, 2007; Kinnear & Williams&caul,2001 ;
Yadav,2006;Tafani,2009).

Other researchers ,however, questioned the rolmufimedia in
general in promoting English language instructi@x.,Shaban,2012
;Cheung&Slavin,2011;Spupher,2003). The researchers asserted in their
studies that multimedia might actually increase liEhg Language
Learning Comprehension. In the above-mentionediedudnultimedia
was presented as an effective medium in which ¥glahd authenticity
were included. Studies were designed to investidei® the use of
multimedia and the video affected L2reading skikpending on pre/post-
tests, an experimental group and guestionnaires
(e.g.,Wannous,2009,Meheimer,2011;Al-Seghayer, 20Ward ,2004;
Fredreick, 2009).The Findings from pre/post-survagd post treatment
attitude measures suggested that learners'’ muiameohd video
instruction were more effective and helped learrersbetter learning
comprehension.

The present research may provide auseful startoigt gor other
areas of investigation in order to establish thdicat role of the
educational video in developing reading skills ingksh. The video
programme was used to achieve measurable outcoroes thie
improvement of pupils' achievement. This researtched to achieve
effective learning by using educational practicea idynamic process that
could respond to the changes of the pupils' ndeelading comprehension
was the main focus of this programme which providath reading
opportunities for pupils to practice reading effesly. Furthermore,
outcomes enabled teachers to assess pupils' lgaasia measure of their
own structural effectiveness. The employed educatianethods and
assessments techniques enabled the pupils to a@ndrdemonstrate the
desired outcomes.
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Finally,the results of this study support thoseeaflier researches
concerning the effective role of video in develapnmeading skills and the
need for more integration of video technology inbstruction as an
alternative or supplement to traditional instruetio

2 — 4 — Summary

In brief, the above-mentioned studies are usefultlits study from
many perspectives. Theyhelped the researcher tl lthe research
instruments. Moreover ,they gave the researcherynexamples about
using educational technology in teaching English &seign language.
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Chapter Three
Teaching and Learning Reading Skills

3 -1-Introduction

Since reading is regarded one of the basic sKilé&g pupils must
acquire, it is important to build in the learnemsic reading skills. This
chapter deals with teaching basic English readkigssand tackles the
difficulties which face learners in acquiring suskills. Moreover, this
chapter clarifies the importance of teaching Emglis technology.

3 -2-The Importance of Teaching Via Technology

Teachers try to use technology to enhance thathieg because they
believe that technology is a good tool to sendrmfttion to their pupils
and to improve teachers' instruction as well. Banynteachers report
skepticism about technology as a tool of instructitHowever, the
educational system is supposed to be open to hepriby using
technology, if it is proved to be valuable in thesairning
process."Technology — moderate distance educatgntie potential to
enable the participation of many adults who cowddddit from adult basic
education but don’t currently register for faceféme adult learning in
programmes. The premise is that technology alloesple to bypass
possible barriers of inconvenient times, placespurlic embarrassment
with anonymous, any times, anywhere learning"(Qingp2004, pl).

Teachers use technology to explain the contetdgarhing material.
The pupils will then be able to learn more whenythese sensory
materials. Also, technology creates a kind of iratmn in the
educational system in which the pupil is more fecusipon than the
teacher. The pupil is the center of the learninogcess around which the
whole process should be arranged . Many reseapiesent the role of
multimedia in learning prose as a positive one."Efffectiveness of an
innovative use of videoconferencing in learning &e@ching practices in
a United Kingdom higher education institution inved in initial teacher
education. Students had the opportunity to obseataralistic teaching
practices without physically being in the classromnd had the
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opportunity for student teacher interaction anduksion”, (Kinnear,MC
Williams and Caul,2001,p.1).Finally, technology camrich learning in
many ways:

1- Enhance presentation of an idea.

2- Stimulate learner’s motivation to the learning mss
3- Enable the learner to achieve self-instruction.

4- Improve the access to the information world.

3 -3-The Importance of Teaching English Via Video ®gramme

The educational video is a production of technoledych can be
used to stimulate and motivate pupils to learn BhglThe use of video
material can be useful in learning English as amsg@danguage because
pupils have the opportunity to be involved in amivacexperience. The
active learning method and the access to informasi@a vital issue in the
learning process."This identifies the need for stiisl to be able to interact
with the images, and the importance of video bélistributed so that it is
accessible to all students, using any technologne dbility to start and
stop the video and control the presentation isrdleld,and reading and the
reinforcing text makes for good interactivity, tlgbuit is difficult to
determine the extentof students' involvement with material"(Whatley
and Ahmad, 2007, p.1,3).

A videotaped lesson is more flexible for pupilswhich they have
the ability to choose the right time of videotapmegardless of the place
of the lesson. So, "Video has long been used sspd@®m as an important
tool for teaching listening and speaking. In recgzdrs combining video
with IT — information technology (computer-basedeaming audio and
video) — is being developed. It allows transportiigually the target
language environment into the classroom"(Tarnop@lElegtiarior, 2003,

pl).

With the use of video, both verbal and non-verbleiments are
presented to pupils in order to make full imagethsd target language.
In researches, “video technology has unique pragserthat allow
researchers to capture and reflect complex phenarfrem a variety of
perspectives"” (Spiers, J.A, 2004, p.1).
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3 - 4-The Importance of Learning and Teaching Readqg Skills in
English

Reading is decoding and understanding the texpdoticular reader
purposes. To understand a text, readers are invoiwveconstructive
purposes to make text meaningful, which is the ggal. (Cline, Johnston
King, 2006, p.6). The success of reading activégpehds on whether the
pupils have good reading skills or not.The impartamf learning and
teaching reading skills emerges from the fact thaine pupils have
difficulties to master reading in English from tleginning of their
courses. This research tries to develop readinlg kiEnglish in order to
enable pupils to master reading English.

3 -5 - Teaching- Learning processes
Learning

"Language learning is a reflection of the human gbyprocess:
how the mind observes, organizes, or stores infooma An
understanding of this process is the key issuestmcessful language
learning and teaching: It helps improve the techesy methods, and
content of language teaching. Despite this impogaattached to the
process of learning English language teaching (Ehif)ters have not
paid much attention to learning factors"(Hasan,19$93%5-56)

Teaching

"Foreign language teaching today is based on aetsaV approach.
Students attempting to learn a foreign languageeam®muraged to learn
vocabulary and grammatical structures while pragjiall the kinds of
Interpersonal, interpretive, and active communargtdiscussed earlier as
the communicative approach to learning. With tlppraach, students are
able to absorb basic structures and forms of theigo language as they
use it while communicating is a culturally apprepei manner."
(Blanco,2007,p.79).

To ensure the effectiveness in the teaching procgssy
methodological approaches should be adopted. Theroppate
methodology should reflect the context in which teaching process
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should be implemented. "In terms of environmentafluences on
learning, teaching methods and school curriculanoéxacerbate learning
difficulties. Until recently the methods of teachinwere rarely
investigated as a possible cause of learning dIffic
(Westwo0d,2008,p.7).Thus, teaching with multimedteoduced by many
researchers is intended to develop the outcomesaxfhing process in
order to overcome learning difficulties.

Reading Difficulties

Since reading is a process of comprehending the itels important to
practice reading skill in order to master the pssce of
comprehension."Adequate initial reading instructiaequires that
children:

Use reading to obtain meaning from print,

Have frequent and intensive opportunities to read,

Are exposed to frequent, regular spelling — sowtationships,
Learn about the nature of alphabetical writing eystand
Understand the structure of spoken words."

(Snow, Burns and Peg Giffin, 1998, p.3).

Generally speaking, pupils who have reading diffies in early grades
may continue to have problems later. So, early iptied of reading
difficulties may help to prevent reading failure later grades. Learners
have the opportunity in early grades to be providét adequate reading
Instruction and practice to achieve the basic repdkills which suit their
age. Here, the accurate diagnosis of reading telateblems is an
Important element to increase reading efficiency.

Types of Reading Difficulties

» Deficits in speed and\or accuracy of word recogniti

» Deficits in language comprehension.

» Oral language difficulties in perception, analyasrsl production of
spoken words. (Shore &Sabatini, 2009).
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Thus, if the learner has one of the above previtmigiencies, his ability
to read will be affected. Consequently, the ledsnability to acquire
vocabulary and concepts becomes increasingly diffic

Signs of a Learning Difficulty

Learner is identified as having a reading disabiitrough a number of
characteristics

» Slow recognition of words.
» Skipping words

e Letter and word reversal.

e Confusion of similar words.

3 - 6 - Reading Skills
1-Purposeful Reading

If a learner starts reading, he will need to cr@apeirpose for his reading.
This purpose can be created if he refers to:

» Assessment tasks.
 Lecture ideas.

* Tutorial questions.

» Textbook questions.

Purposeful reading can help the learner to readrfand more selectively.
2-Scanning

Scanning is reading quickly to search for spediformation. Scanning
may allow the learner to "read"49 to 1,500 wordsiaute.

3-Skimming

Skimming is reading quickly to gain a general idehat to read carefully,
and where the best place is to begin. Initial skingrcan also help to
maximize learner's interest in the text. Skimmimmgsl not involve every
word; it can be done by reading:
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* Titles

» Subheadings

» Words that are in bold, in italics or underlined
» Diagrams

* Report, abstract, introduction and conclusion
» The first sentence of every paragraph

» Chapter question

4-Information Words

There will be times when you need more than to skitext, but still need
to read quickly. This may require ability to contlsarface reading.

5-Phrase Reading

If the learner watches the eyes of a friend whalading, he will see that
they move each line in a series of jerks.

6-Analytical Reading

Analytic reading is needed when the reader wantshd&e sure that he
fully grasps what he is reading.

7-Marking the Text

This process of marking texts can help the reanleddntify key points
and the book becomes easier to survey later wheredds to use it again
for his assignment or to revise for exam.

8-Note —Taking

Note — taking can help the reader to gain deepeenstanding and
reflection, better ability to remember and good rexgreparation
materialsWhen taking notes, keep in mind the following 7 pmnciples

* Record publication material.

* Review the text before you take notes.
* Maintain a central place for your notes.
» Paraphrase and summarize ideas.

* Note your thought.

* Be creative.

* Review notes.
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* Managing vocabularies: The reader has a great apptyrto build
his vocabulary, so consult glossaries and use toodiry. Keep a
list of new words: record their definition and weritexample
sentences which show meaning and usage.

When a dictionary is used, the reader knows whichds can be
ignored, and see if it is possible to guess thenimgaof words.The
reader will be able to do this if he guesses:

— Using context.

— Using prefixes, suffixes and word items.

— Reading with others: The reader will be careflte¢ep focused on

— what they need to do by sharing notes, explainegking and
quizzing each other (Davies and Beaumont, 2008p.6-

9 - Some Practical English Language Reading Skillsx the Third-
Class of Basic Education

In this direction, the focus will be on some impmit English
Language reading skills in the third-grade clagge big challenge is how
to ensure that these practices are in every scablin every teacher’s
practices. The preparation of pupils to be goodleesacan be crucial in
their instruction, because pupils at this age |larelreceptive to learning
language. Since reading is an essential elementhen instructional
process, it is vital to prepare pupils to be skilleaders. It is not possible
to achieve this target without pupils acquiringtaer basic and sub-skills
in the process of reading English language.

Prediction

“This skill relates to the development of thoughttihe text rather
than to a specific feature of it. The organizatadrthe text can possibly
enable the reader to predict what it will contdihe reader can begin to
predict from the moment he reads the title. He foempectation of what
the text will contain. This will make the readetiegly involved and make
him think about the topic." (Hasan, 1993, p. 207)

Vocabulary Comprehension

"The ability to get context-appropriate meaningrireords is central
to reading skill. At one level, this is a questioh vocabulary. The
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more words a reader knows, the better the compsatrenAt another
level, it is the ability to select the right meagiof a word in a given
context" (Perfetti, Charles, 2001, p12802).

For applying this strategy, it is important to cheathe important
words. The reader's reception of the message andtbrmation words
will come spontaneously. Word analysis and vocalyutemprehension
may include:

» Analysis, interpret specialized vocabulary.
» Keyword origins.
» Determine relationship(s) between words.

Improving Words and Sentence Structure:

"The syntactic structure of the text can create esgmoblems. The
student who does not know what a pronoun refersrtevho can not
supply the full version of an ellipticalsentencellwiot be able to
understand the text." (Hasan,1993, p.202). Pravgrgyntactic difficulty
devotes considerable attention to the factors aschcomplex noun group
nominalization, co- ordination, noun clauses, pgrke and prepositional
phrases. The teacher should therefore give studemtse language
practice and explain these grammatical structufiedasan, 1993, p.202).

In order to enable pupils to read effectively, ghecess of reading
instruction must focus on words and sentence sireict

This skill can be subdivided into:

» Letters' structure in a word analyzing letters.

» Decoding.

* Word recognition.

» Understanding language structures in words, seesgrmontinuous
text (fluency).

» Using previous knowledge to understand.

Scanning

Scanning by definition is reading quickly to searidn specific
information. In this process, key terms are located explore the
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text's relevance."Thus, in addition to taking tlivantage of contextual
clues, the reader is taught to be aware of grafoinmas such as a written
number, a numeral, a capitalized word, or shortagés containing
keywords." (Hasan, 1993, p.197).

Making Connections

The reader is trained to relate information heeesding to concepts,
pictures and photographs.

Reading Comprehension

"Although a great deal is known about pre-readikifjssnecessary
for early reading acquisition in English, the qi@mstremains as whether
the same pattern exists for children learning Bhgés a second language
(ESL). Phonological processing, syntactic awarenemsd working
memory are the cognitive processes that are asstorieel significant to
the development of reading skills in English"(LesatSiegel, 2003,
p.1005).Therefore, reading comprehension may beoweg with the text
structure and how to relate this structure to tdeas which are presented
in the text. " It is teachers responsibilities totivate reading by selecting
the appropriate materials and especially for thatséhe early stages of
learning" (Alyousef, 2006,p.67). So teachers shdaddable to introduce
the learning materials in a way which allows studgdn receive practice
in the basic reading skills.

"While some research, has shown a decline in rgadterest, there
Is evidence that reading has not declined, butgédnStudent readers are
increasingly more interestedin audio books, graploeels, series books,
and urban literature."(O' Boyle, 2011, p.24). Isthirection, multimedia
can play an important role to increase pupils'rege in the reading
process in which pupils are motivated by the usemadern technology in
instruction.

3-7 - Innovative Methods of Teaching

"Teaching with the technology, deals with Inforroati and
Communication Technology(ICT) in the language @ulum. According
to the authors ICT the basic features that makesésa valuable source
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for input but some teachers may not trust technotizgust be reluctant to
include computer in their classrooms. Learning widthnology, as
distinct from learning about technology has theacdty to transform
learning environments in ways that are difficult fmost educators to
imagine. The 2% century teachers integrate technology in their
classroom.” (Modi, 2012, p. 53). This methodology Ibased on
multimedia technology as an innovative tool in teag English language.
Thus, the use of multimedia in the learning process highly
recommended during the last period.

3 — 8 Summary

This chapter has shed light on kinds of readindisskn English
Language and methods of teaching such skills. Ma&mgomodern
technology was introduced in the process of teaclais a solution for
many problems of teaching difficulties. These argortant points as
guestions about teaching with technology.
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Chapter Four

Technology of Teaching Reading Skills

4-1-Introduction

Using multimedia to create educational environnterieach English
has many advantages. This chapter explores thesantades and
disadvantages, and show how to use multimedia fogli€h teaching
purposes. Through using multimedia in general adélovin particular, the
study hopes to improve pupils' English readinglskiThus, video is
perceived by teachers as an effective tool for ecing audio- visual
teaching.

4-2-Technology in Instruction

Although the educational institutions are equippeidh modern
technology, many teachers lack the proficiency edefr the effective
use of this technology. "Introducing technology eefively requires
understanding about how students learn, and hoitbésach them, that
we should use to plan any other non-technologidadiyed teaching."
(Carfield & Burrill, 1997,p.6)

Technology as a Teaching Tool

The teacher may use technology as a teaching toalevelop
learning and teaching activities. Effective useaofechnology includes
concepts and skills. We expect a student to IeBenhnology can play a
successful role to improve student learning, beszatids sufficiently
flexible to respond to student's needs and expeggen

In an era of modern technology, e-learning is us®denhance
learning in a more convenient and cost effectiveamea. It contains full
online texts and may also include other study nmetés help student to
learn about the subject. It allows students to detaptheir homework
online and receive instant feedback on their waiku(l, et al, 2011).
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Different Features and Uses of Technology into th€lassroom

The application of technology in instruction canfbend in different
tools which are integrated in teaching-learningcpeses

— Word processor.

— Digital camera.

— Digital video.

— Internet.

- Web page.

— e-mail.

— Video conferencing.

— Presenatation software.

— Computer games.

— Spreadsheets and database (Mondi, 2012)

Technology is used as a training tool in some atemtn order to
achieve the development in the field of informateomd communication
technology. The Asian Development Bank(ADB)founda@l-month
technical assistance(RETA)study in four countriasi@dadesh,Nepal,and
Mongolia Samoa. The study focused on projects udi@d) for teacher
education. This initiative was titled Teacher EdimaProject (TEP).The
TEPaims to improve the quality and efficiency anttess to basic
education through provision of a better qualifieddher. Trainers are
dispatched, with training material, to remote ptagader the supervision
of the District Education Office (DEO).Normally,atners are equipped
with technological tools. The results of this stusbrved the following
purposes

— Trainers could improve their training practice l®viewing video
and self-assessing performance.

— Trainers could retain the subject-matter better.

— Trainees were more attentive and participated more.

— Trainers could review trainee participation.

The results of study show the use of video aslant@ogical tool can
improve the quality of teachers’ trainers througtf-assessment and
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reflection on their own practice. (Pouezevana, Is&ar&initaParajuli,
2007).

4-3-Multimediain Education

"Using different types of media in the classroons bévays been a
challenge, and how to bring these media into taescbom is more than a
challenge. Students and teachers should be abigetm their classrooms
different media through different technologies. Née@rovide teachers
and students with creative and practical ideas.yTdmable teachers to
meet various needs and interests of their studdiitsy also provide
students with a lot of language practice throughiviéies using
newspapers, magazines, radio, TV, movies,bookstriat, etc, and tasks
develop reading, writing, speaking and listeninglsk( Tafani, 2009,
p.81)

Media provide huge information, they motivate studeo speak and
help them integrate listening, reading, speaking\arting skills through
various kinds of practices. Multimedia in educatidoes not mean
computer and internet. We should not forget the afsether media, as
each of them gets priority every now and then whbieng used in the
classroom(Tafani, 2009).

Thus, multimedia provides immediate cable accesmftrmation
including textual, audio, and visual materials. Brer, authentic
materials and situation can be presented to enh#meanstructional
process.

Kinds of Multimedia

By using various types of media in classroom, wa eahance
pupils' ability to develop their learning skills:

— Newspapers and the classroom.

— Magazines in the classroom.

— The role of books in everyday life and Education.
— Radio and education.

— Television and the classroom.

— Using movies.

— Internet for teachers and students (Tafani, 2009).
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Therefore, different types of multimedia are présdnin modern
classroom in order to maximize the effectiveneskeafming and teaching
processes.

Advantages and Disadvantages of Multimedia
1- Advantages

Multimedia provides a drill to master basic skl using interactive
media, the learners also develop their writinglskahd problem-solving.
Simulation of concepts engages the student attersi@ helps them to
grasp the course by watching experiments in acflitwe. teachers and the
students can access the material easily withowdliyhany problem.

In this direction, the teachers will be very creativhile planning the
lesson. Teachers are able to spend nominal amduime on each topic
in the course (Priya, 2012).Another advantage dfimedia is that when
students create multimedia projects, they will wanka group, thus
students will work collaboratively.

Finally, multimedia enhances student's understgndmd promotes
the learning skills where necessary.

2- Disadvantages

Disadvantages of multimedia are twofold: structumat practical.
The multimedia has structured itself to deepen etfectiveness. |If
multimedia deviates from the topic, it is deemedeffiective. The
multimedia must be consistent and have cohesiveomirformation and
other media. Some media use copyright materialsowtt proper citation
which leads to illegal issues.

Practical disadvantages are mainly the costs imeblt costs to
develop multimedia and buy equipment. Computer @mgjrammes are
required in multimedia presentation. There must goeper software
accessible to run the files. Crashing of the sysaeh training costs are
additional disadvantages. Due to online conteng, éfffective use of
multimedia is influenced by viruses(Priya, 2012).
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To conclude, regardless of the disadvantages oftimedia in
instruction, the effective use of multimedia in tmstion should be
supported, because multimedia can be a good tdoé tased in learning
and teaching since it can provide pupils with infation through two
sensory channels: aural and visual in which thecgs® of acquiring
language can be enhanced and motivated.

Multimedia in English Teaching

Since education is main target of any progressigeiesy, the
educational system is supposed to concentrate wtersts quality of
education which can develop critical thinking arelf-efficiency. To
achieve these purposes, multimedia can be intebiatenstruction to
develop learning and teaching activities. In threaion, the focus will be
concentrated on the role of multimedia in develgpitnglish Language
teaching.

Advantages of using multimedia in ELT

This method of teaching English can be effectivedeveloping
English teaching because many advantages are ettindhis method

— Multimedia teaching stresses the role of studemdsthe interaction
between teachers and students. In this methodsttitkents will be
able to listen, speak and to develop their comnaiivie
competence.

— Multimedia creates context for English teachings thethod makes
the class lively and interesting as well as optngz the
organization of the class.

— Multimedia teaching is also flexible: the conteanhde created not
only in classroom but also after class. In this \ilag student can
contact their teacher, and receive answers by e-(nalang, W.,
Fang F., 2008).

Thus, multimedia is not provided to replace thechea, but to
achieve the effectiveness of learning and teachrogess using new tools
of modern technology.
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The Effective Use of Multimedia in Teaching EnglisiLanguage

In this direction, the research will investigatee tleffects of
multimedia on the learning process and how it carapplied to support
teachers and learners in English Language courses.

* Presentation Text-based materials; audio and video can be used
with learners.

» PracticeWide range of exercise types are possible. It alow
analysis of learner's contribution and can giverajppate feedback.

» Communication: Teachers and learners can use online system to
contact each other.

* Information: Multimedia can provide learners with a source of
information.

» Simulation: Multimedia can be used to stimulate real worlskta
and critical thinking. Also, programmes in whichmsilations are
included can be effective motivators (Spuhler, 3003

To conclude, Multimedia can be used effectivelyha instructional
process as a result of increasing comprehensihititglassroom tools
using the appropriate tool to achieve the effectess of developing
English Language teaching.

4- 4- Using Video in the EFL Classroom

Video can be considered one of multimedia produastion which
audio-visual presentation can be used to enhamce#ining process. In
order to achieve this purpose, any educationalrprome is supposed to
contain:

1. Text.

2. Graphic and image.

3. Sound.

4. Animation.

5.Video. (Kararha, Al-Rafooh and Alkaesi, 2008)

Children today would rather watch T.V or videosarthread.
Teachers should try to exploit studenhabits as a starting point for
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developing more active literary skills. T.V prognaes may be used as
warming up activities, pre-activities for comingu®, as supplementary
material for a certain topic (Tafani, 2009).

In recent years, the use of video in English cle$ses grown rapidly
by the increasing concentration on English commatiie skills. Learners
find video classes more interesting than traditionstruction and more
challenging as well . “It is well-known fact thatdio-visual materials are
a great help in stimulating and facilitating therl@ng of a foreign
language. According to Write (1976:1), many medna any styles of
visual preparation are useful to language learfeat is to say, all audio-
visual materials have positive contribution to laage learning as long as
they are used at the right time, in the right glaékir, 2006, p.67). The
previous passage supports the idea of using videovesual details in
instruction.

Background and Rationale

Toward this goal, the emphasis is placed on thectffof using
different types of visual support in instructiosaitting. Another part will
consider some learning theory about the use obvide

1- Comprehensible Input

“In the era of communicative language, second laggueachers
have been aware of the importance of authenticulage input for the
adequate development of learrelmmunicative competence, L2
teachers and researchers have also been searchiwgys to make input
comprehensible: that is, just beyond the learnkn®l of language
proficiency, but understandable from contextualestu(Baltova, 1999,

p.6).

This effective input which is mentioned above candthieved in
class through the use of audio and video in thé&uosonal process.
Educational video may be used for presentation@adtice in order to
develop high quality of English Language learning.
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2-Visual Materials

"Teaching with video has demonstrated that viswaitext such as
setting and characters can generate powerful giediabout the type of
discourse to follow, that seeing the object, plaaes events referred to in
the dialogue helps listeners infer the meaninges¥ nocabulary and that
gestures, action, setting...etc. can replace eatiszances that have been
either not heard or not understood. Therefore,rmétive visual clues
which accompany L2 verbal input can bridge gaps léarners
understanding "(Baltova, 1999, p.9).

Each of visual practices noted above can be attefée method to
enhance the learning process. However, teacheognmze the effect of
video and visual media which can improve the precdsnstruction.

Some Learning Theories Supporting the Use of Video
1- The Traditional Method

"In any teaching - learning situation, the roletio¢ teacher in the
classroom is of paramount significance becauseaentral to the way in
which the classroom environment evolves. Moreotrer,role adopted by
the learner in the classroom also hinges on tleeadbpted by the teacher.
Therefore, teachers must be clear about theirindlkee classroom so that
there is no chasm between their perceptions atiteafrole andwhat they
actually practice in the classroom" (Choudhury, 2(i34).

Traditionally, learning in Higher Education conaatés on lectures,
tutorials, practical work....etc. In this directiothe possibility that
students might use language learning strategipsotoote learning had no
place in the traditional method because teacherteasenter of learning
process. Therefore, the audio-visual method gremoba reaction against
the limitations of the traditional method.

2- The Current Method

Other researchers describe some principles ofitegmhich are related to
designing multimedia:
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— Multimedia principle: Learning is improved using mde and
pictures in preference to words alone.

— Contiguity principle: Learning is improved when fpoiees and
related pictures are presented at the same timexarto each other
on the screen.

— Modality principle: Spoken words are better thamted text for
explaining images.

— Signaling principle: Learning material should bgamized.

— Personalization principle: A conversational styke hetter than
formal style.

According to “cue summation” theory of learningcreasing the
number of stimuli makes learning more effectiveeféhare many ways to
use video in teaching including interviews, videarigés, demonstration
and instruction. Also, video may be used to dematesta practical skill,
with the possibility that it can be repeated againl the skill is mastered.

3- Other Current Methods in Which Video Can be Used
— Full length video lectures.
— Video conference of live lectures.
— Video to teach skills.
— Preparing summary length of videos — lectures. {(¥a&
Ahmad, vol.3;2007)
4-Video Models in Teaching Education

Teachers who are entering the field of teaching famed with
increasing demand and accountability for studemiym@ss. Therefore,
high quality teacher preparation and professiomaletbpment methods
are essential.

— The Learning Stream Project

This project was collaborated across three Flofidfaversities:
University of Florida (UF), University of Central Idfida (UCF),
University of South Florida (USF).The main purpadehis project was
to develop an effective process for creating videds exemplary
Instructional practices in reading math, and s®@enthe intent of the
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study at each university site focused on develogingdeo model and
evaluating teachers learning.

— Selection of Evidence — Based Practices
* Review of research: This stage involved an extensaview of

literature related to effective practices.

* Practice outline: Once the project team identified research-
based instructional practice to be captured onovidbe key
elements were outlined.

— Video — Development Proces$p evaluate effects of videos, we
develop a process to create video models of exeyn@aching.

— Vignette — Script DevelopmentDifferent approaches were used to
develop scripts.

— Video Production: Prior to shooting the video, many issues related
to equipment needs, technology, teacher, studantsinstructional
materials were carefully considered and addressed.

— UF Reading Instruction: The work is focusing on a reading
strategy called Text Talk. Text Talk is a read-dlgtrategy.

— USF Team: Mathematics Instruction: The work is focusing oe th
dynamic assessment in Mathematics strategy.

— UCF: Science Instruction (Dieker, et al, 2009)

Integrating Educational Video into English Languagelnstruction

Through video and through other features of digit@dia such as
easy communication around the world teaching aahieg process in the
EFL classroom may become similar to conditionsitmg) in the target
culture. EFL learning is a social process and & psychological one. The
video classroom meets these requirements towardsngndanguage
acquisition possible in the classroom (Tschirn€XQ1) By presenting
audio-visual demonstration, the teacher uses vida&®velop a particular
skill. In this case, the video tutorial materiale aised by students and
teachers to acquire teaching and learning skills.

"“The video tape series is also commonly used tompte
pedagogical learning with pre-service teachersy stadent artifacts and
additional reading opportunity accompany this s&ri@Bulgar, 2007,
p.28). In the twentieth century, there were différanethods and
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implication in teaching English language. This aoti‘became the idea
that there is no best method appropriate for altheng situations, which
eventually led to the models of integrated teach{ignc, January, 2010,
p.14). Educational video is presented as an exeypteodel for the

integration of technology in the teaching proces®rder to achieve the
effectiveness of this process. Video is consideyed of the “potential

sources of evidence of teaching effectiveness” KB&onald A, 2005,

p.49).

"The effectiveness of each teaching dimention gaag function of
the students outcome under consideration. Thene isest way to teach.
Effective teaching can only take place once culaicobjectives clearly
specify the specific knowledge, skills, and valudg® students are
supposed to master."” (Cabera, La Nasa,2002,p.#8ktie teaching can
be achieved by using educational video as a togbrtomote different
learning skills. It is obvious that any instructabmprocess depends heavily
on understanding of the teacher and methods ohitegcWith the rapid
advances in technology, the teacher should betaldecite minds of their
students so they become more imaginative and eeealo achieve this
target, teachers use “visual methodologies”, (Mat;l2008, p.1).

Methodology may include: drawing, photo voice, waderoduction
and cinematic texts. With this freedom in teachiwg, have as well an
enormous number of ideas to use in the classroogat@e teacher will
be able to analyze and evaluate the methods inr dodenotivate the
students to make the learning as effective as lplesgiViera Boumova,
BC, 2008)

—Video to Teach Skills

Videos may be considered a good means of helpundests. Short
clips of video, up to 30 seconds can convey aflebformation. Nuggets
are a tool, which was developed to enable teadieedesign their own
teaching materials using video and learning acdwitThe Nuggets are
designed for online learning, and specifically riegstudents to engage in
a small activity to reinforce learning.

The choice of tool depends upon the stage of legriior example, a
skill which is taught by demonstration can be pnése by video. The
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video can give students an opportunity to revigevibual effects from the
classroom (Whatley & Ahmad, 2007).

Therefore, video can be considered as an effettigkto develop
learning skills for students through video progragsmwhich focus on the
target skill to be developed.

—Video Vignettes

Video vignettes could be used during pre- and pesessment
aspects of the study. The participants viewed #mesclips both before
and after the experience with particular literapncept (i.e. phonemic
awareness and guided reading).The video clips welized to examine
whether pre-service teachers were able to apply km®wledge to an
analysis of classroom situation. As is presenteddaovignettes the use
of video vignette in pre- and post-sessions fohdask structure served as
a measure of change in pre-service teacher'syatulanalyze and criticize
video clips based on the two task structures. Theasure assessed
whether pre-service teacher was able to abstragrgeprinciples and to
transfer them to other teaching situations. Theerimtw for each
participant was audio-taped and later transcrilbedhe post- interview,
the participants asked about their thoughts anthfgeon the use of video
case (Yadav, 2006).

To conclude, video case based systems for litecacyses can be
used to enhance literacy learning.

—Best Practices for Integrating Technology into Engsh Language
Instruction

Best practice is defined as a technique or metloggah experience
or research. The best practices in any field al&ta® to using all the
knowledge and technology at one’s disposal to ensuccess. Some
commonly accepted TESOL best practices are

e Increasing comprehensibility
e Increasing interaction
e Making learning authentic
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» Creating a positive learning environment

1- Increasing Comprehensibility

Increasing comprehensibility in the classroom massasg whatever
appropriate means necessary to ensure that studewksrstand the
material present to them. Students don’t need tterstand every word,
but they should have an overall grasp of the natesiome strategies for
increasing comprehensibility in the classroom idetu

e Presenting helpful background or contextual infdrama This may
include new vocabulary, providing instruction tadgnts that draws on
their personal experiences.

e Using audio-visual aids such as photos, gestumsmds, intonation,
cues, movement, demonstration, and real objeaztain the intended
meaning.

Technology can be powerful source of comprehensiigat since it
provides students with different learning styles thwiadditional
demonstrations and examples being taught in trss@am.

2- Increasing Interaction

Students need to understand the information thedbnsmunicated to
them. They need to practice communication themseiweexpress these
ideas and to interact with one another. When stigsda® communicating
with each other, they need to take into their abersition both the form
and comprehensibility of their messages. Technolpgyides many
opportunities for students to interact with eacheot Students benefit
from one another's knowledge, practice their vediall and practice
listening comprehension by listening and respondmgheir partners.
Students can interact with people outside the ass by chat-room
programme or by video-conferencing.

3- Making Learning Authentic

This characteristic has two benefits. First, auticetearning is
provided to students in order to communicate inrgad world. Second,
the students are more involved in classroom aEsvithat relate to their
own experience or the real world.

4- Creating Positive Learning Environment

Learning is influenced by many factors. These factare related
students’ emotion, motivation, self-esteem and robrievel in the class.
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Technology can improve students' motivation torledn this situation
technology affords students the opportunity to tereasual products
which can provide the extra motivation needed fmw® student interest.
Also, technology gives students the chance to pedEnglish skills
without worrying about the response of other clagss and the teacher,
(Dukes, 2005).

Teaching Reading through Video

Teaching a foreign language has changed durin¢atitgoeriod as a
result of professional development of English Lzage teachers.
According to the traditional approach of teachinggksh, a qualified
English teacher is the most important factor irth@ay languages, but the
technological progress in media and communicaticay rmrovide an
alternative or supplement for teacher's role. Tthecational video may
play this role in the instructional process.

1- Video as a Tool for Developing Reading Skills

Video has been used as an important tool fohiagdistening and
speaking. In the recent years, video was combindd W to develop a
new tool for teaching. The effective use of videan ctransport the
environment of the target language into the clabe. main idea of using
video is considered to be its ability to preserdriers into complete
communicative situation. It may be said that videahe best means of
demonstrating native speakers natural fluent conncation and their
natural behavior in the process of communicationt Bideo has one
more advantage that makes it usable not only feeldping speaking and
listening skills but also for stimulating the demgent of reading and
writing. Video materials are carefully selected ander to motivate
student's desire for reading about the contentidéoy (Tranopolsky,
Degtiariova, 2003).Therefore, video is recommendgdn effective tool
to stimulate reader's desire for reading and teceld@vEnglish Language
reading skills as well.

2- Vocabulary Instruction

There is an important relation between vocabulargvkedge and
reading comprehension. The best predictor of réadability to
comprehend a text is the reader’s vocabulary knidgde When initial
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literacy level is limited and remains uncheckedearly school year, it
generates a gap in the vocabulary knowledge thaeases later on.
Closing the vocabulary knowledge gap is the only wa help these
students to achieve academic success. There arddsio strategies to
increase vocabulary knowledge:

* Incidental learning which means acquiring word kiemlge as a result
of reading and direct instruction.

e Intentional learning which means systematic teaghoh targeted
words.

Both approaches are valid for vocabulary learnithgg emphasis is
placed on the importance of cultivating and encgmg word
consciousness, an effective objective promotingdesits' interest in
words, word play, video games encouraging havimgwiith words.

3- Drill and Practice

Many educators believe that repeated response iggacauses
damaging effects on the attitude and motivatiostaflents. This attitude
toward the drill and practice method of learningaerred to by many
writers as “drill and kill”. This is clearly the gative attitude towards
response-practice methodology.

Other studies investigating the relationship ofeapd practice to
students’ motivation and attitude reported eithereffect or a positive
effect. In fact, Pladea and others found that usiegeated practice
provided for:

» Greater mastery of target skills.
e Over learning leading to long-term knowledge.
e Response fluency.

It is reasonable to assume that bad design ofadrdl practice brings
negative results (Frederick, 2009). As a resufprefzious discussion, it is
crucial to say that drill and practice can imprée@ning skills, if they are
created in a way that is characterized by the foflg characteristics:

e Good and effective design.
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e Response to learner's need.
* Give instant feedback.
e Give motivation.

4- Video and Reader Response

“The infusion of multimedia in our environment isroging
geometrically. Most children entering elementariict today will have
never known a time without the following:

e Sixty channel cable television

e VCRs

e Cellular phones

e Surround sound

 Interactive video games

e Encyclopedias on CD-ROM with sight and sound
e Spectacular , computer-generated movie graphics
e E-malil

e The Internet

Ten years from now, children entering elementatyost will have
never known a time without high Definition Digit&klevision, Personal
Communication System (PCS) devices", (Ward, 2004L)p

Technological productions become a part of suilgeducational
environment of learner. Towards this goal, the wtafllearning process
can't be isolated from technological development tinms process.
Therefore, the learner's response to this procesffected as well. "So,
the classroom use of education technology will widedly continue to
expand and play an increasingly significant rol@ulic education in the
years to come as technology becomes more sophestieand more cost
effective" (Cheung & SA p.17), and (Cheung, $1a2004, p.17).

Teachers and students agree that videos enhancditéhacy
instruction. Videos can be used in a variety offradblogical approaches
to teach literacy. Teachers can show clips of fiondiscuss setting,
character development or plot. Multiple videosiens of the same book
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can be used to have video comparison with the béoka difficult text, it
may be helpful for the students to first see tlueyson video; whereas,
with an easy text viewing the video after readihg book may be the
better choice.

Videos are already part of children home life. Re&ge&an continue to
allow students to watch movies and add to thesrdity development by
checking out video adaptation of a children’s &tere book. In this way,
children can be exposed to literacy through vid€bus, video helps
learners to visualize and understand the storyerRarand teachers can
help in children's literacy education by showingviee about a book in
order to motivate them to read the book.

To conclude, students can respond orally in a whlales discussion
or in a small group. They can get partner and slitzas. They can also
have role-play from the video (Ward, 2004).

4 — 5 Summary

This chapter investigated the effect of the usemmiitimedia in
general and video in particular on ESL reading qrerince. The useful
strategies for developing and reinforcing readirgllss have been
discussed as well.
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Chapter Five
Research Methodology

5 — 1- Introduction

In this research, the focus is presented on udihgpvtechnology as
an effective learning tool to develop pupils' reedskills.This chapter
examines the design, instruments, participantseared hypotheses,
educational video programme, research procedurdaue of teaching
and statistical approaches to data analysis.

5 — 2-Research Instruments
Preparing the Research Instruments

The researcher prepared (5) instruments to cotletd from the
research sample. The instruments were built irt lojlthe research goals.
These instruments are

— The Educational Video Programme

The researcher built the educational video progranmfive stages:
Preparation, designing, scenario writing, executargl development,
which are based on Al-Far study (2000, p.346).

1- The Preparation Stage
At this stage, the researcher followed the follayyomocedures:

» Specified the unit that would be the content of t@®gramme.
Therefore, he chose the units No(22&23) of thedthitass pupils
course.

» Analyzed the contents of the two units.

» Specified the behavioral objectives of the two sinit

» Specified the reading skills of the two units.

* Prepared the photos and videos scripts that thdeovi
programmes may require.

* Recorded the sounds that the video programmes ecayre.

* Rewrote the contents of the two units to be suitafor both the

needs of pupils and the requirements of the videgramme.
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2- The DesigningStage
At this stage, the researcher Specified:

 Colors of video screens
* Forms of screens.
 Position of buttons on screen.
» Selecting the software that can be used to desipe t
educational video programme.
» Selecting the programmer.
3- Scenario-WritingStage
The researcher wrote the contents of the educatmheo programme on
papers and specified:
» Ways of presenting texts.
» Ways of presenting photos.
» Ways of listening to sounds.
* Ways of moving among programmes' contents.
4- The Executing Stage
This stage is also called Production Stage. At thiigge, the
researcher took the paper programme to a programmer
andaskedhimtoconvertthepaperprogrammeintoavidegramame.
DevelopmentStage
The video programme was refereed by a group of
specialists(see appendix No .F)to consider variagpects of the
programme. Then, there searcher appliedit on anloetpry
sample consisting of (25) pupils of the third clagé basic
education in the school of GhliaFarhatduringMarch—
2011.Theaimofthisprocedurewas to:
» See whether the programme was adequate for pupilsto
 Discover the errors that may be committed.
» Explore the difficulties that the researcher magefavhile applying the
final experiment.

— The Achievement Test of Unit (22)
This pre/post-test was given to:
» Members of the experimental group(EG)in unit (23) bsing
the educational video programme.
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* Members of the control group(CG) in unit (22) byings the
traditional method.
— The Achievement Test of Unit (23)

This test was given to:

* Members of the experimental group(EG)in unit (23) bsing
the educational video programme.

» Members of the control group(CG) in unit (23) byings the
traditional method.

— The Total Achievement Test

This test was applied three times: The first tinedobe teaching the
two units,the second time after teaching the twiisummediately, and
the third time after (3)weeks of teaching the tmits. Thus, it was given
to:

* Individuals of EG( pre- and post-teaching of theotwnits by
using educational video programme). It was alsoemgivo (EG)
after (3) weeks of teaching the two units. Herethrs phase, this
test will be called The Total Achievement Postpoiesit.

* Individuals of CG (pre and post-teaching of the twaits by
using traditional method). It was also given to (C@fter (3)
weeks of teaching the two units. Here in this phabis test will
be called the Total Achievement Postponed Test.

— Checklist

This instrument was prepared to test the pupilslita to master the
reading process.

Validity of Research Instruments

The researcher assured validity of the previoudrungents as the
following paragraphs show:

1- Validity of the Video Programme

The educational video programme was designed byeaidist of
producing video programmes in which two units be tthird-class
English course were chosen to ensure its validiy.programme was
refereed by thesupervisor and professors at theltyaof Education of
Damascus University, and the English Departmentculga of
Humanities, Tishreen University. Moreover, the pemgme was referred
by teachers at Aleppo University and supervisor&mglish teaching in
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Qunaitra Governorate and teachers at the FacultyHwhanities and
Social Sciences at Aleppo University. The referseggested the
following modifications.

» Changing some questions in pre-/post-tests.

» Adding some visual details.

» Decreasing the music level.

* Increasing the sound level of spoken words.

» Exchanging the color of some visual segments.

» Adding the teacher’s guideto use the video programm

» Adding checklist to measure the development of iEhglLanguage
reading skills.

» Changing the arrangement of some questions inréppst-tests.

The researcher modified the research video progearuaording to
the above-mentioned items and re-presented iféoees who accepted its
final version.

2- Content Validity

The researcher gave the research instruments t@up @f some
specialized professors at the Faculty of Educatimstructors of teaching
English and educational supervisors. The researableed them to see
whether or not the research instruments need tmiyected, modified, or
developed. The researcher took into consideratiogir tnotes and
modified his research instruments accordingly.

3- Self-Validity

This sort of validity is computed by finding theusge root of
reliability co-efficients of the research instruntenTherefore, the self-
validity of the research instruments can be showthe following table:

Table (2): Self-Validity Indexes of the Researchnistruments

The Research Instruments Reliability | Self-Validity
The achievement test of unit (22). 0.87 0.93
The achievement test of unit (23). 0.81 0.90
The achievement immediate and postponed test.0.92 0.95
Checklist 0.80 0.89
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The results of computing Self-validity show thatlexes range from
(0.89) to (0.95). According to Fiala's standardmskeindexes refer to
high validity of the research instruments(Fiala2@@.3-10).

Reliability of Research Instruments

The researcher computed the reliability after riigting the
research instruments to an exploratory samplectivadisted of (25) pupils
of third grade in Qunaitra Governorate. Then, #searcher computed the
reliability by using the following methad

— Alpha Cronbach's Method

The researcher used SPSS programme to compubiligti co-efficients
by using this method. The next table shows thelteas follows:

Table (3):Reliability Indexes of the Research Insuments

The Research Instruments Reliability
The achievement test of unit (22). 0.87
The achievement test of unit (23). 0.81

The achievement immediate and postponed test. () 92

Checkilist 0.80

It is clear from table (3) that Alpha Cronbach'sefficients range from
(0.80) to (0.92). According to Fiala's standardsese indexes are
excellent. Therefore, the research instrumentsedi@ble, so they can be
used to collect data from the research sampleg2@00,p.3).

— Test — Retest Method

This method presumes that the researcher hasstabdie the
research instruments to the same sample in tworaepaeriods of
time.Then, the researcher has to compute the atioelbetween scores
on the research instruments in the two separatedseof time. Thus, the
researcher used SPSS programme and did the imstrsicof the
mentioned method to compute Pearson Correlatioaffoicients on every
instrument as follows:
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Table (4):Reliability Indexes of the Research Instiments

The Research Instruments Pearson Correlation Sig
Co-efficients
The achievement test of unit (22). 0.85 0.01
The achievement test of unit (23). 0.82 0.01
The achievement immediate and postponed test. 0.84 0.01
Checklist 0.85 0.01

As it is indicated in table(4), Pearson Correlatiomefficient is
significant at level of (0.01). This means thahaligh there were two
weeks between the two distributions of the researstiuments, pupils’
scores didn't change relatively. Thus, Pearsonelaion co-efficients
range from (0.82)to (0.85). This also asserts tiatresearch instruments
are reliable.

— Scorers Reliability Method

This method is especially directed to the checKlibe checklist isn't
a test. It isn't given to students in order to agrsits items. The checklist
Is used by the researcher as an observation aarthid research, the
researcher used the checklist as follows:

1. The researcher asked a pupil to read a certainatextanswer the
relevant questions.

2. The researcher observed pupil's performance inngad

3. According to pupil’'s performance, the researcheart @ score on
every item of the checklist items.

Actually, some critics may say that my observatiaren't valid and
objective, and they are right in their criticisrBcorers Reliability
Method was found to get rid of such criticism. So, thee@rcher asked
a college mate to be another scorer of pupils gperdnce while reading.
Thus, there were two scorers: the researcher veairgt scorer while my
college mate was the second scorer. Then, therobszafollowed the
steps of applying the Reliability Method as follows

1. The researcher asked pupils to read a certainaedtanswer the
relevant questions.
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2. The researcher and the second scorer observed sppg@iformance
in reading at the same time separately.

3. The researcher put scores of the pupils on thektibeitems.

4. The second scorer put scores ofthe pupils onhibektist items.

5. The researcher used SPSS programme and computedatBen
Correlation co-efficient of the scorers.

6. The results showed th&earson Correlation co-efficient is (0.93).
This means that the checklist is reliable.

5 — 3-Design of Research

The design includes a model of the educationalovmtegramme and
traditional instruction in a way to explore theegfs of using video on the
acquisition of English Language reading skills. Timngestigation is based
on a quantitative approach to examine the impactusihg video on
developing reading skills. For a sample of (30)ijsuip the third-class of
basic education in Qunaitra,the research desigsistsnof independent
variables (methods of teaching and gender) and ndige variables
(scores on achievement tests and scores on theklishethirty
female/male third-class pupils in each group arealty divided. The
pre/post, postponed tests and checklist are adewad to measure the
development of English Language reading skills.

1- Selecting Sample of The Research

The researcher got the permission of Ministry oti¢ation in Syria
to conduct the research and selected the samplesearch fromAwad
Assaid Schoolin Qunaitra Governorate. The sample consistedixty s
third-class pupils. This sample was divided intoups; the Experimental
Group (EG, n = 30) and the Control Group (CG, 0¥ 3

2- Preparation of the Equipment
The researcher followed the following steps:
» The researcher brought a television, video deuwtespeakers tdwad

Assaid Schooln Qunaitra Governorate to use them in teachieg HG).
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* Windows were also well-equipped with curtains.

* The television, video device and speakers weratdocin a suitable
place in the classroom .

3- Executing the Experiment
The researcher executed the experiment during Affill. The
lessons of the two units were given according & Slchedule of schools
for both (EG) and (CG).
- Checking Equivalence of the Two Groups

Before teaching the units (22 & 23) by (EG & CG)oygps,the
researcher had checked the equivalence of ingilsdof (EG & CG).
For the researcher, this procedure is necessang tble to attribute the
differences that may appear after teaching to tHecaional video
programme.

The checking process was done by applying the achievement
tests on both groups. Then, results on the preeaement test between
the two groups were compared. The comparison wasvrdrusing
statistics.

Table(5): Independent Samples Test T —Test for Equalence between Control
Group (CG) and Experimental Group (EG) in the Pre-ests.

Variables Descriptive Independent Samples Test
Statistics
Test Group Mean St.D Tabel.t | Computed t df sig
_ EG-N(30) 4.10 0.80
4
Unit (22) CGNG0) 383 0.95 2.00 1.17 58 0.24
, EG-N(30) 5.17 0.79
Unit (23) CGNG0) 173 101 2.00 1.84 58 | 0.07
Total EG-N(30) 4.48 1.44
Test CG-N(30) 4.18 1.28 2.00 0.85 58 10.39
_ EG-N(30) 12.7 1.96
Checklist CGNG0) 1710 175 2.00 0.13 58 | 0.89

Table (5) shows that the sig valueresults ofte@) for differences
between (C&EG) are greater than (0.05); therefore there are no
statistical differences between the two groupssTheans that the two
groups are equal in: Pre-achievement test of B#}, (Pre-achievement
test of Unit (23), the total achievement test ameloklist.
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- Teachingthe Two Groups

The researcher taught the two groups (EG and @&unit (22) and the
unit (23) during April 2011.

The (EG) consisted of (30) pupils and those pupése taught both Unit
(22) and Unit (23) by using the educational videagpamme.

The (CG) consisted of (30) pupils and those pupdse taught both  Unit
(22) and Unit (23) by using the traditional method.

- Applying the Post-Achievement Tests

After teaching theunits (22 & 23) for (EG & CG)ogips,the
researcher applied the tests that he had appliedeathe teaching process
as follows:

— After teaching the unit (22), the researcher askedtwo groups (EG
and CG) to answer the Post-achievement test of(@2a)t

— After teaching the unit (23),the researcher askedtivo groups (EG
and CG) to answer the Post-achievement test of (28).

— After the researcher had finished teaching theunits, he immediately
asked the two groups (EG and CG) to answer the -tptat
achievement test.

— After the researcher had finished teaching theunits, he immediately
asked the two groups (EG and CG) to read seleetdd from the two
units.Then, he measured their oral reading sKillsis was done by
using a checklist.

— After (20) days of applying step No (4), the resbar immediately
asked the two groups (EG and CG) to answer the -tptat
achievement test; so this test is called the posgppdotal achievement
test.

4- Analyzing the Results

The researcher used the SPSS programme to acomumiupils
scores. Then, he compared between pupils’ scordE®)f group and
pupils” scores of (EG) group. Figure (1) shows thechanism of
comparison.
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5 — 4- The Statistical Tests Used in this Research
The researcher used SPSS programme to answer $learcie
question, and its hypotheses. He mainly used:
* Alpha Cronbach's Method for reliability.
» Means and Standard Deviations (Std.D).
* Percentages.
* Independent Samples Test (t-test)
* Effect size: As for effect size, it is considered:
— (Large) if its value is (0.90) or more.
— (Medium) if its value is between (0.45 — 0.89) arm
— (Small) if its value is between (0.15-0.44) or m{i¢empeneset
al., 2012,p.11)
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(CG) Countrol
Group
(N=30)

(EG)
Experimental
Group
(N=30)

Teaching the unit of (22)

Post— Achievement Test of Unit (12)

Teaching the unit of (23)

Post - Immediate Total Achievement

Post-Application of Cheklist

Post- Poztponed Total Achievement Test

Checking Equivalence of
The Two Groups Teaching
(CG) By
Before teaching . the Llslllﬂg
researcher asked the Two Traditional
Groups to answer the method
following pre- Achievement
tests
Pre — Total Achievement Test :
Teaching
Pre — Achievement Test of Unit (22 (EG) BF
Using
Pre — Achievement Test of Unit (23) Educational
Video
Program
Pre — applving of Checklist

Teaching unit (22)

Post — Achievement Test of Unit (22)

Teachina unit (23)

Post— Immediate Total Achievement

Post-Application of Cheklist

Post- Postponed Toral Achievement Tezt.

Figurel. Stages of Executing the Experiment
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Chapter Six
Analysis of data

6-1- Introduction:

The realistic datasets are used throughout thé ttlass of basic
education to show the development of English regpdkills over a period
of time. The research uses statistical processwastigation to generate
research questions that are meaningful enough rsupuDifferent ways
of data are presented in statistics, both grapiieald numerically. In this
chapter, the researcher tested the hypothese® &tubl of significance
(0.05).

6-2-Testing Hypotheses
1-Testing Hypotheses Related to Achievement Tests

The First Hypothesis: There are no statistically significant differences
between mean scores of the experimental group aah recores of the
control group irthe Post-Achievement Test of the Unit (22).

Table.(6 ). Results of (T)-Test for Differences beteen(CG) and (EG) in The Post-
Achievement Test of the Unit (22)

Variables Descriptive Independent Samples Test Effect
Statistics Size
Group Mean | Std.D | Tabelt | Computed (t)| df sig

EG —N (30
G0 | 903 | 080 | 500 | 2480 | 58| 0000 095

CG-N (30) 3.43 0.93

According to the above table, the mean of the emprtal group scores is
(9.03) and its standard deviation is (0.80), wiile mean of the control
group scores is (3.43) and its standard deviasdf.B3), and the freedom
degree is (58). Computed (1) is (24.80), and igistical significance is

(0.000).

Table (6) shows that the sig value is (0.000) and is less than (0.05); thus
there are statistically significant differencesvilen mean scores of the
two compared groups. According to standards of ceffeize, it is
considered big (0.95). This means that teachinthbywideo programme
Is more effective than teaching by the traditiamathod.
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iy

CG EG

Figure.2: Mean Scores of Both EG
and CG in Post- achievement Test
of the Unit (22)

It is clear from figure (2) that the mean score GfEE (93.03and
Isbigger than the mean score of ((3.43). Therefore, the differences &
in favor of EG. Thus, we refuse the first hypotBeand accept tr
alternative hypothesis and ascertain the follownmsgul:There are
statistically significant differences betweenthe mean scores othe
experimental group andthe mean scores of the control groujin The
Post-Achievement Test of Unit (22

The Second HypothesisThere are no statistically significant differen:
between the mean scores of the experimental grodghe mean scort
of the control group ifrhe Pos-Achievement Test of Unit (23).

Table(7): Results of (t—testfor differences between(CG) and (EG) irThe Pos*-
AchievementTest of Unit (23)

. D ipti
Variables esc_np_ Ve Independent Samples Test Effect
Statistics Sj
Group Mean | Std.D | Tabel.t | Computed (t) df sig 1z¢€
EG -N (30) 9.30 0.805
Vi
G N@Eo) 370 1179 2.00 21.48 58 0.000 0.94

Table (7) shows the mean scores of the experimgntaip is (9.30) and i
standard deviation is (0.805), while the mean safkthe control group |
(3.70) and its standard deviation is (1.179) areldbgree of freedom is (5¢
The value of computed)(is (21.28), and its statistical significance(@s000).
As indicated in table (7), it is clear that sigualis (0.000) and is less th
(0.05). Therefore, there are statistically sigmifit differences between me
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scores of CG and EG. Test of et size shows that it is (0.94). This me:
individuals of EG who were taught by tvideo programme got higher score
than their peers who were taught by the traditionaihod

4y

Y.V

CG EG

Figure.3: Mean scores of both EG and CG
in Post- Achievement Test of Unit (23

Figure (3)shows that means score of EG is (9.3) and is hitjlaar meai
scores of CG (3.70). This asserts that differebhetseen the two grou
are in favor of EG. Therefore, we refuse the tingbothesis and accept t
alternative hypothesis and take the fwing resultThere are
statistically significant differences betweenmean scores ofthe
experimental group andthe mean score<of the control group in the
post-achievement test of Unit (23

The Third Hypothesis: There are no statistically significant differen:
between mean scores of the experimental group aah recores of tr
control group in the postimmediate total achievement t

Table(8): Results of (T)-Test for Differences between(CG) and (EG) in thepsi-
immediate Total Achievement Test.

_ D —
Variables esc_rlp_t Ve Independent Samples Test Effect
Statistics S
Group Mean | Std.D | Tabelt | Computed (t)| df sig €
EG -N (30) 9.40 | 0.72
4
CGNE0) | 440 0.96 2.00 22.64 58 0.000 0.94

Table (8) clarifies the experimental group meansobres is (9.40), tr
standard deviation is (0.72), and the degree of freedom is (58); while the control
group mean of scores is (4.40), the standard dewi# (0.96), and the degr
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of freedom (58). Té value of computed (t) for both the control grau the
experimental group is (22.64) and its statisticagnisicance is(0.000
Accordingto the independent sample test in tablesi§ value is (0.000) and
less than (0.05). Thus, the differenceetween the two comparing groups

statistically significant. According to standardseffect size, it is considere
big (0.94). This proves that teaching by the edanat video programme

more effective than teaching by the traditional moeti

q.¢

CG EG

Figure.4 : Mean scores of Both
EG and CG in Post-immediate
Total Achievement Test

It is obvious from figure (4) that mean score of E(—(9.4)-and is
higher than mean scores of CG in the achievemeat tiost. Therefore
the observed differences are in favor of EG. Actuwydo the previou
statistical process, we refuse the third hhesis, and accept tl
alternative one and take the following re:There are statistically
significant differences betweermean scores of thexperimental group
and mean scores of theantrol group in the post- immediate total
achievement test.

The Fourth Hypothesis: There are no statistically significant differen:
between mean scores of the experimental group aah recores of tr
control group irthe post-postponed totalachievement te.

The researcher ajpd the total achievement pcpond-testafter (3)
weeks of applying the total achievement - test This procedure we
followed to see whether or not the educational @igeogramme enabl¢
pupils to retain reading skills.
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Table(9): Results of (T)—Test for Differences between(CG) and (EG) in th&os*-
postponed Total Achievement Test

Variables Desc.rlp.t Ve Independent Samples Test Effect
Statistics S
Group Mean | Std.D | Tabel.t | Computed (t) df sig 1z€
EG —N (30) 8.33 0.54
G N (30) 3.90 0.80 2.00 24.99 58| 0.000 0.95

To explain thishypothesis, the researcher use-test) to signify the
difference between the experimental group and tbatral group.
According to table(9), the experimental group mehscores is(8.33), tr
standard deviation (0.54), the degree of freedom is (58); while the control
group mean of scores is (3.90), the standard dewias (0.80), the degre
of freedom is (58). The value of computed (t) fothbgroups is (24.99
Table (9) shows that sig value is (0.000) and $s ldan (0.05). Thu
there are statisticallysignificant differences between mean scores o
two comparing groups. According to standards ofeaff siz
JItisconsidered big(0.95).This means thatthe educational vide:
programme enables pupils to retain reading skills more tt the
traditional method does

AYY
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CG EG

Figure.5 : Mean scores of Both
EG and CG in Pos- postponed
Total Achievement Test

Figure (5) shows that means scof EG is (9.33) higher than mean scc
of CG (3.9) in the total achievement postponed-test. Thus, the differenci
are in favor of EG. According to the previous stiids, we refuse thfourth
hypothesis, and accept the alternative one and ttekéollowing resulThere
are statistically significant differences between ®an scores of th
experimental group and mean scores of the controlrgup in the posi-
postponed total achievement te.
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The Fifth Hypothes isThere are no statistically significant differences
between males mean scores and females” mean stohesexperimental
group inThe Post-achievement Test of the Unit (22)

Table(10): Results of (t)—test for differences beteen males and females in The
Post-achievement Test of Unit (22)

. Descriptive
Variables Statistics Independent Samples Test
Group Mean | Std.D | Tabel.t | Computed (t) df sig

Males —N (15) | 9.00 0.65

Females —N (15] .07 | 096 | >0 0.22 28| 0.82

Table (10) shows the means and standard deviatiogading outcomes
of males and females in different groups. Accordmthe above table, the
experimental group female mean of scores is (9t@é)standard deviation
is (0.96), and the degree of freedds (28); whereas the experimental
group male mean of scores is (9.00), the standewdhtion is (0.65) and
the degree of freedom is (28). The value of the maed (t) for both
genders is (0.77). According to results of T—tésiven in table (10), sig
value is (0.82)which is higher than (0.05). Thisats that differences
between males and females aren't significant. Wee mean scores of
both males (9.00) and females (9.07) are almosts#mee. So we can
accept the fifth hypothesis and take the follownegultThere are no
statistically significant differences between malésmean scores and
females mean scores in the experimental group inhé post-
achievement test of Unit (22)

The Sixth HypothesisThere are no statistically significant differences
between males mean scores and females” mean stohesexperimental
group in the post-achievement test of the Unit.(23)

Table(11): Results of (T—test) for Differences beteen Males and Females in The
Post-achievement Test of Unit (23)

Variables Descriptive Independent Samples Test
Statistics
Group Mean | Std.D | Tabel.t | Computed (t) df sig

Males —N (15) | 9.47 0.83

Females —-N (15} 9.13 0.76 2.05 1.14 28| 0.26
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Table (11) lists the means and standard deviatodnssatisfaction
levels of all groups. The results of analysis réuesignificant differences
between males and females. According to descripsisgistics, the
experimental group males mean scores is (9.47stdredard deviation is
(0.83), and the degree of freedom is (28); while the experimental group
female mean scores is (9.13), the standard deni&i¢0.76), the degree
of freedom equals (28). The value of computeds({)Lil4) for both males
and females. Both conditions produce insignificachanges in
performance for both males and females. The findsxgencouraging
because it affirms the assumption that video cdwaece reading skills for
both males and females.lIt is clear from table ¢ha} sig value is (0.26)
higher than (0.05). Thus, the observed differenoetsveen males and
females are insignificant. This permits to accéyet $ixth hypothesis and
take the following resulthere are no statistically significant
differences between males’ mean scores and femalegan scores in
the experimental group in the post-achievement testf Unit (23).

The Seventh Hypothesisthere are no statistically significant differences
between males mean scores and females’ mean stohesexperimental
group inthe post-immediate total achievement test.

Table(12 ): Results of T—test for Differences betvem Males and Females in the
Post-immediate Total Achievement Test

. Descriptive
Variables Statistics Independent Samples Test
Group Mean | Std.D | Tabel.t | Computed (t) df sig

Males — N (15) 9.33 0.81

Females N (15] 9.47 | 0.64| >0 0.49 28| 062

According to table (12), the experimental group esaimean scores is
(9.33), the standard deviation is (0.81); whereas the experimental group female
mean scores is (9.47), the standard deviation.&})0the degree of freedom
equals (28) for both males and females. The valwmmputed (t) is (0.49) for
both males and females. The mean scores and staddaiation in reading
scales according to gender are presented in theeahble. Table(12) indicates
that the observed differences between males andldésmare insignificant
because sig value is (0.62) which is higher thad5)0 Therefore, we accept the
seventh hypothesis and take the following deciSibare are no statistically
significant differences between males’ mean scoresd females’ mean
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sares in the experimental group in the po- immediate total achievemen
test

The Eighth HypothesisThere are no statistically significant differen:
between males” mean scoegsl femalesmean scorem the experimente
groupin the post-postponedtotal achievement test

Table(13): Results of Ttest for Differences between Males and Females the
Post-postponed Total Achievement Test

. Descriptive
Variables . Independent Samples Test
Statistics P b
Group Mean | Std.D | Tabel.t | Computed (t)| df sig

Males — N (15) 9.33 0.81

Females N (15] 9.47 | 0.6 | >0 0.49 28| 062

The above table displays the observed means amtlasth of
deviations for males and femal¢Table (13 indicates thatthe observ
differences between males and females very simple; males’ mes
scores is (9.33) while females” mean scores andadig is (0.62) and |
higher than (0.05). Therefore, we accept the séveypothesiandaccep
the following resuttThere are no statistically significant differences
between males mean scoresand females mean scoresn the
experimental group in the posi- postponed total achievement test
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Total Test immediateTotal Yy AR
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Figure (6). Mean scores of Both Males and Females in £
Post-tests
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Figure (6) shows that differences between malesfamzles in all
post-tests are very simple; although females oveecmales in some tests
such as (post-test of unit (22) and total positesales overcome females
in the post-test of unit (23). Actually all thes&etences are but decimals
and insignificant. Thus, we can interpretthese Itesthat educational
video programme affectson both males and femaldseatame level. To
conclude, the educationalvideoprogrammetakesintosideration the
needs of both males and females. This finding doms$ indirect
evidence that seeing video enriched the experi@rcmales and females
regardless of the gender variable.

2-Testing Hypotheses Related to Checklist

The Ninth HypothesisThere are no statistically significant differences
between mean scores of EG and mean scores of @@ post-application
of the checklist.

Table(14): Results of (T)-Test for Differences beteen(CG) and (EG) in the Post-
Application of the Checklist

. Descripti
Variables eSC.Ip.t Ve Independent Samples Test Effect
Statistics Si
Group Mean | Std.D | Tabel.t | Computed (t) | df sig 1€
EG —N (30) 27.83 2.01
4
CG —N (30) 1513 55 2.00 21.49 58 0.000 0.94

Table (14) clarifies that the experimental grouppmef scores is (27.83),
the standard of deviation is (2.01), the degree of freedom is (58); while the
control group mean of scores is (15.13), the stahdaviation is (2.52), the
degree of freedom is (58). The value of the conpte for both groups CG
and EG is (21.49). As indicated in table (14), Bigant differences are found
between mean scores of CG and EG and sig valulsas(@000) and is less
than (0.05). Moreover, effect size is big (0.94hisTasserts that educational
video programme has positive effects on English Language readkilis Sor
pupils of EG. For more details, the next table wiiibw differences between the
two groups:
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Table (15): Results of Answering Checklist After Aplying Educational Video
Programme by EG and CG

Percentages of EG Percentages of CG
No ltems
u SD D U SD D
T I
1. | T pronounce new vocabulary 10% | - | 90% | 66.7%| 20.0%]| 13.3%
correctly.
5 To pronounce combined letter (e.g: Ch’6.7% 10% | 83.3% 60% 30% 10%
sh, th...) correctly
To read the text fluently. 6.79 1094 83.3% | 63.3% 20% | 16.7%
Totake | - . .
4 o take into consideration punctuatlonlo_o% 13.3%| 76.7% 60.0 26.7%| 13.3%

marks during reading.

T —— . ——
5 | o reduce and raise intonation where |£3.3% 6.7% 80% 66.7% 20.0%| 13.3%
is necessary.

To predict the title of the text after

6. o 13.3% | 86.7% | 76.7% 13.3%| 10%
reading it.

7. | Toldentify the generalideas of every o 2o | 13300| 0% | 66.79%| 20.0%| 13.3%
paragraph.

8. | To identify specific information. 10%| 90% 46.7% 33.3%| 20.0%

9. | To summarize the text. 10.09%0 13.3| 76.7% | 66.7% 13.3%| 20.0%

1C. | To arrange words to make sentences. 38% 10 86.7% | 56.7% 30% | 13.3%

U= Undone SD=Sometimes Done; D= Done
Table (15) shows the following points:

* After applying the educational video programme %9®f individuals of EG
were able to pronounce new vocabulary correctlyilevbnly (13.3%) of
individuals of CG could do that.

* In comparing theindividuals of CG, item No (8) ex$s that (90%) of
individuals of EG were able to identify specifidarmation after learning by
the educational video programme.

 As for items No(10& 6), the educational video pergmeenables (86.7%&
86.7%) of individuals of EG to arrange words to maentences and to
predict the title of the text after reading it resfively, while the traditional
method enables (13.3%& 10%) of individuals of ©Glo that.

* Responses to items No (2&3) show that educatiommovprogramme helps
(83.3%) of individuals of EG to pronounce combirletters (e.g.: ch, sh,
th...) correctly and to read the text fluently, whihés percentage decreases to
(10 % & 16.7%) for individuals of CG.

» The educational video programme enables (80%) divimuals of EG
toreduce and raise intonation where it is necessadyto identify the general
ideas of every paragraph, whereas this percentageeases to (13.3%) for
individuals of CG.
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* The traditional method teaches (13.3%) of indialduof CG to take
into consideration punctuation marks during reading to summarize
the text , while the educational video programnahes (76.7%) to do
that.

Finally, ninth hypothesis is refused and acceptee alternative
oneThere are statistically significant differences heten mean scores
of EG and mean scores of CG in the post- applioatof the checklist.

The Tenth HypothesisThere are no statistically significant differences
between males” mean scores and females” mean stthesexperimental
group in the post- application of checklist.

Table(16):Results of T—test for Differences betweeMales and Females in the
Post-checklist

. Descriptive
Variables . p_ Independent Samples Test
Statistics
Group Mean | Std.D | Tabel.t | Computed (t) df sig

Males — N (15) | 27.73 2.18

Females N (15) 27.93 | 190 29° 0.26 28| 0.79

To clarify this hypothesis, the researcher usete6t) to signify the
differences between males mean of scores and thedde mean of scores
in the experimental group. According to the abalad, the males mean
of scores is (27.73), the standard of deviatiof2i$8), and the degree of
freedom is (28); while the females mean of scores is (27.93), the standard
deviation is (1.90), the degree of freedom equadB).(The value of
computed (t) for both groups is (0.26). As indichia table (16), the
observed differences are insignificant. Sig vaki€0i79) which is higher
than (0.05). The males” mean scores of EG and €G&larost the same.
Therefore, we accept the seventh hypothesis and th& following
resultThere are no statistically significant differencdsetween males’
mean scores and females’ mean scores in the expamtal group in the
post- application of the checklist
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6-3-Conclusion

Actually, results of testing research hypothesesvstinat teaching English
Language reading skills by using the educationde@iprogramme is more
effective than teaching these skills by using tradal methods.

This conclusion is consistent with many studieshsas(Wannous, 2000;
Kinnear, Williams & Caul, 2001; Tarnopolsky& Degtiariova, 2003; Ward,2004;
Yadav,2006; Gihak, Alberto, Doughty and Gama, 2006; Whatly & Ahmad,
2007; Mekheimer, 2011).

Video technology is one of the instructional tedbogy application.
Therefore, testing research hypotheses also adséns teaching English
Language reading skills by instructional technologpplications and
multimedia lead to an effective learning and teaghirhese results are also in
line with the results of many researches (Dashti&Bahbahani, 2000; AL
Seghayer,2001; Spuhler,2003; Ginsburg, 2004; Cheung & Slavin; 2011;
Shaban, 2012).

The researcher thinks that reasons of the effewts® of Educational
video programme are attributed to many factors:

» The educational video programme was built in thhtlof pupils™ needs in
the field of teaching English reading skills.

* The educational video programme was built on asbasivarying of
multimedia which are: clear sounds, color textstable and obvious
pictures.

» Show all components of multimedia simultaneoushis tenriches the
pupils™ experiences in readingskills.

» The abilities of video technology itself; this tectogy that permits pupils
to control learning as they want (repeating, gdimgvard , coming back,
pausing, stopping and paying ).

All the above factors enabled the experimental grpupils to learn more
effectively than the control group pupils. As foergler, results show that
females and males in (EG) acquire English Langwagding skills at the same
level. This is because the programmes had takencimsideration the need of
both males and females, and it was built on th@sba his result is in contrast
to results of the study of Dashti& Bahbahani(2000).
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The findings of this research indicated that the afsvideo promoted
participants motivation for reading, despite thet that many schools still
lack significant access to technology, especiaillfhe poor and remote
places represented in this research. The reseamt@mmended the use
of educational video especially in such places.a@dwer, the results of the
present research showed that the video could playw@easing role in
foreign language education in every institution. this research, the
researcher found evidence that the educationalovatehances reading
skills. However, there were many researches aldmtctucial role of
video in the learning process (Whatly & Ahmad, 2007; Mekheimer,
2011). This research focused on developing onlyliEimgeading skills;
while other researches concentrated on the impasideo on whole
language learning (Mekheimer, 2011).

This research is based on developing English regaskills by using
an educational video programme. The researchertimidevelop methods
in which a video programme was used to achieve ae nadfective
procedure for teaching English reading skills todtlelass pupils.

The research population consisted of all third <lpapils in the public
schools in Qunaitra. The researcher selected alsavhfhe research population
which consisted of (60) pupils who were equallyididd into two groups: the
experimental group and the control group. The e@rpartal group consisted of
(30) pupils who were taught reading skills in thegiish course of third class
via the educational video programme; whereas, tmral group were taught
English via the traditional method. The researéhmaiemented the experiment
during April, 2011, in Awad Assaid school in Qumait The equivalence of
individuals of (EG & CG) was checked by applying thre-achievement test on
both groups. Then, the researcher started to teath (22 & 23) for (EG &
CG) groups. The post- tests were applied for botlugs. Moreover, the oral
reading skills were measured by using a checklist.

The statistical analysis used in this study inctude educational video
programme as a considerable factor in the teackkpgrience of the (EG &
CG) groups. In this direction, there were statalyc significant differences
between the mean scores of the experimental grodphee mean scores of the
control group in the post-immediate total achievemiest. The researcher
applied the total achievement post-postpond teast &) weeks in order to see
whether or not the educational video programme ledalpupils to retain
reading skills. According to statistics, there westatistically significant

73



differences between mean scores of the experimgrdalp and mean scores of
the control group in the post-postponed total adneent test.

For gender variables, the results indicated that ¢ducational video
programme could improve English reading skills ioth males and females at
the same level in which there were no statisticalignificant differences
between males mean scores and females mean scdhesaxperimental group
in the post-immediate total achievement test. Meeeathe results of answering
a checklist after the application of the educatiomdeo programme by (EG &
CG) showed that there were statistically signiftcdififerences between mean
scores of EG and mean scores of CG in the posteapiph of the checklist.
Consequently, teaching via the educational videogg@mme was more
effective than teaching by the traditional method.

This experiment provided empirical evidence thateacational video
programme could develop English reading skills. Tindings suggested that
videos played a major role to encourage pupilsetonbre interested in learning
English reading skills through watching video peogmes. The pupils enjoyed
the video programmes more than books because de® \dould help them to
visualize the text they read. Being able to sedups and videos would
improve the reading process to be more understémdab

The findings of this research supported earlieeasshes in which
the use of video in the classroom could play anei@singly major role in
developing the learning process. Pupils learntebefitom words and
pictures than from words only, because words shbaldlose to pictures
and the meaning of words could be embedded frosetpatures.

The implication of thisresearch illustrated theesdgml role that the
educational video could provide for both teachemnd &arners in the
process of reading English. This research couldrb@nportant step for
examining how video could help pupils to developithreading skills.
The pupils became able to notice how new technifpreSnglish reading
skills would be developed through pupils' interacti with visual
materials. The greatest advantage of video typedole could be an
alternative method to traditional learning.

In the light of these findings the educational bsshments, teachers and
educators have to encourage the use of instruttienanology in general and
video technology in particular in the process @icteng English reading skills.
To achieve this goal, the application of instrucéib technology should be
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provided to schools and classrooms. Also, teachedsicators, and pupils
should be trained to use the application of thetrilctional technology
skillfully. Therefore, teachers and educators havelesign other educational
programmes which meet the requirements of learneesis for developing their
reading ability.

Consequently, video was recommended as an effe¢teé to
develop English reading skills because this to@bésd pupils to gain a
noticeable improvement in their reading skills.
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Introduction

In order to master any language, four basic linguiskills are
required: reading, writing, listening, and speakihgis program will only
focus on reading improvement for third elementdags pupils as reading
properly poses a difficulty.Teaching and developmegding skills in
English as a foreign language using video can aszrdéhe pupils' reading
ability because the video can make reading ea&ster, and more
enjoyable. Moreover, it can be considered as attofdcilitate interactive
learning.This educational program aims at improuing pupils' reading
skills and activating their engagement with thesées Teaching reading
by video requires three steps to achieve its goed:reading and pre-
viewing, while reading and viewing stage, in aduditto post-reading and
post-viewing...

The pre-reading and pre-viewing stage concenti@atethe teacher's
role: He should prepare the pupils to what will feown in the video
through presenting some pictures related to thennusa of the lesson,
asking some relevant questions and at the samerémading them of
some vocabulary pertaining to the pictures.

The second stage- while reading and viewing- isalgt embodied
in three procedures: presenting video clips abde tesson with
significant music only, showing the lesson sentenagthout reading
them, and then reading the lesson sentences ffils from two to three
times to enable them to get direct feedback.

As for the post-listening and post-viewing stageme written
exercises are done in order to check the pupiésling comprehension
and improvement.

To explain how this works, two units (22- 23) frothe third
elementary class English coursebook have been rhimseapplication
which will be preceded by a brief description ofethessons. The
improvement in reading is expected when the abtweet stages are
followed.
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Unit 22
The First Hour

This unit consists of paragraphs (writteride cadres that will be
considered henceforward as paragraphs), exercisgsp@tures. Each
cadre is followed by pictures to enhance the pupiglerstanding. The
following is an explanation of how the three stages reading
improvement are being implemented on Unit 22, whishabout the
history of Palmyra:

Pre-reading and Pre-viewing

In order to achieve effective reading, psipmeed to have a sense of
value for a reading activity, which can be doneiftyoducing pupils to
the theme of the unit in order to stimulate theiterest.The viewing
activity has to be related to their own work angexence, such as - in the
case of lesson 1- to ask and provide the pupil satme archeological
places in their country ( such as Omayyad Mosqua] eelevant
vocabulary(like "old") and then present some pisuabout the topic in
question, Palmyra. This enables the pupils tdiptavhat they are going
to learn about, so that they get ready to watsteni, and read.

While Reading and Viewing

A video clip about each cadre in the lesson isertesl, and then
each is written on the screen without being readhat the pupils' focus is
on word recognition, as illustrated in the follogin

Cadre 1

Today, we are learning about the history of PalmyraThere are no
people living there now. There are many old buildigs.

(Shown on screen but notlyea

It is worth mentioning that the above frame whishabout showing each
cadre without reading is only shown once but is@tt applied to all the cadres
that follow. After the silent showing, the same aé shown again but read
from two to three times( which is, of course, apglto all the cadres) in order to
pave the way for the pupils to read correctly. KHébhe focus is on the word
pronunciation, which is enhanced by the word réjpeti By the end of this, the
pupils are expected to read the text in the catdeedorrect way.
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Post-Reading and Post-Viewing

In this stage, short activities are writtenseparate papers in order
to enhance the reading skills; they include thievahg:

1- Listing and repeating key words, such as " histbryldings, many,
etc.”

2- Reading the same text by the pupils in order tockhéeir
comprehension and personal opinions. A questiorf\&@kat do you
think of visiting a historical place like Palmyra?"

3- Asking pupils about the history of Palmyra like "#&hwas Palmyra
built?"

4- Offering the chance for different pupils to reaffeient  sentences
about the same topic highlighted in the cadre, aagHlit is good to
know about the history of old buildings."

Having applied the above three stages (pading and pre-
viewing, while reading and viewing stage, and thstgeading and
post-viewing stage), the whole cadre is shown agdirs aims at more
concentration on reading skills, which includes davaecognition,
pronunciation and comprehension.

Cadre 2

In the past, Palmyra was a big town. There were Istof people living
there.

While Reading and Viewing

Now the pupils read the text, and they ask questabout what they are
watching in details. The viewing is followed by geal discussion either in
small groups or the whole class. So the pupils bdlable to compare their
information with the information they get while wang.Every pupil tells his
partner about the content of the text. Read and/i@nguestions.In this stage,
Short activities while reading and watching havedarganized.

1- Rearrange this sentence in a good order.
- town
- big
- a
- was
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- Palmyra
The pupils watch the view to correct their sentedaw, some of
them read the sentence in a correct word orderestbfick.
2- What is the new vocabulary?
The pupils watch twice in order to find the new abalary. Give
the pupils a list of the target vocabulary.

 Use viewing and reading to enhance word recognitama
reading skills and repetition of key vocabulary.

* You can teach your pupils vocabulary by asking tfisse
guestions.

Post-Reading and Post-Viewing

Read the following sentence and write T or F :

* Palmyra was a small town.

» Ask pupils what they already know about Palmyra.

» Ask pupils to give examples about old building$aimyra.

After that, the whole-class discussion is madddafging unclear points.

Cadre 3

There were many shops. There was a big market and \eery beautiful
theatre.

While Reading and Viewing
The pupils read the text and they are @s§urestions.

» The viewing is followed by general discussion inaingroups. So
the pupils will be able to compare and contrastvbeh past and
present.

» Short activities while viewing and reading are urugd.

* What is the new vocabulary?

» Ask short questions such as, "Are there many oildings".

» Use thereis/is to describe buildings in yourrow

Post-Reading and Post-Viewing

After these video segments are over, two oeehpupils give a
summary of what was shown.
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Cadre 4

Today, lots of people go to Palmyra. There is a rec hotel and an
interesting museum.

While Reading and Viewing

The pupils read the text and ask questions abaue stetails, then,
short discussion is going to be made among thewrder to exchange
their information.Afterwards, short activities waiviewing and reading
have to be done.

1- What is the new vocabulary?

2- Ask short questions :
» What buildings are there in your town?
» Have your visited Palmyra?
* What do you know about Palmyra?

Here, most of questions are concentrated on proatumt of new words
like: "museum, interesting, and hotel". Thus, thi[s are expected to
read correctly through the process of reading reqet

Post-reading and Post-viewing

* Ask the pupils to read keywords, such as "museuwrtglhand
market".

* The whole cadre is shown again for more concebntrabn
development of reading skills.

Exercise 1:

1- write and read :
Is , are , was , were
1- There aretwenty five pupils in our class today.
2- There ......... one teacher in our class today.
3- In the past, there ......... four banks in our town.
4- Now there .......... one bank in our town.
5- In the past, there ........... a small restaurant in outown.
6- Now there .......... three big restaurants in our town.
7- Now there .......... a café in the park.
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While Reading and Viewing

This exercise is going to be shown as a reading tancourage
pupils to interact with text reading and comprelh@msSo, the pupils have
to choose the correct words.When the exercisehN®dpa new viewing
and reading will be repeated.Pupils have to readettercise. Then they
have to exchange information about the text readimjanswer questions.

Post-reading and Post-viewing

In this stage, short activities are implementedorder to enhance
reading skills and comprehension. For example, "Als& pupils to
describe their class today." Then, as a feedbasle the chance for
different pupils to read different sentences irs tbkercise in order to
check pupils' reading and comprehension.

Exercise 2:

Look, write and read:
1- In the past, there were no cars.
Now there are lots of cars.
2- In the past, there were houses.
Now there are two hotels.
3- In the past there was a market.
Now there is a café.

While Reading and Viewing

1- Viewing some pictures without writing in order torapare between
past and present.

2- Viewing, writing and reading. This is followed biysdussion aimed
at comparing all the information about past ancggné

3- The pupils are supposed to read the exercise mrraat way and
they will exchange their information about the pres.

Post-reading and Viewing

1- Try to use there is/are to tell what building thare in your town.

2- Work in pairs orally by asking questions about Baim

3- Make comparative description about Palmyra in tteest pand
present.
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The Second Hour

The pupils need to have a sense of how the vieggggnents relate
to topic they are going to learn.

Pre-Listening and Pre-Viewing:

1- You have to remind pupils of the previous vocabular

2- Discuss with the pupils why they are going to wdtahprogram.
3- Give pupils an overview of the video content.

4- Explain unfamiliar vocabulary.

While Reading and Watching:

Viewing experience can be approached in differeaysy Questions
can improve attention to more details. So the gugah be asked about the
relationship between the concepts or ideas theyiavang in the video.

Cadre 5

There is a nice hotel.
There was a big market.

In order to predict the content of the scene, diming pictures to
stimulate pupils' interest, as well as to make asier for reading
comprehension.

1- Reading the text by pupils, then they have to mdiseussion
clarifying some points in the text read.

2- Reading similar sentences by different pupils.

3- Pupils have to exchange their information aboutteseses and
pictures.

4- Activities written on separate sheets are distadutand then ask
pupils to match sentences with correct pictures.

While you are watching arrange this sentence:
- Is
- There
- A
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- Nice
- Hotel

After you finished, you listen and watch again asdback. Also, let
pupils read the text aloud many times and cheak teading.

Post-reading and Watching:

1- The pupils have to describe pictures.
2- Ask pupils to describe similar pictures.
3- Ask pupils to compare between two pictures.

Cadre 6

Grandfather: When | was young, my town was differen
There was a museum in thight.
There was a market opposithe museum.
There was a small hotelxtdo the market.
There was a beautiful thi#ga opposite the hotel.
It was a quiet town.

While Reading and Viewing:

1- Ask pupils to watch video segments carefully.
2- Let pupils listen to grandfather description abmisttown.
3- You can fix the screen to explain grandfather'sdeson.
4- The pupils watch and choose the correct picturerding to
grandfather description.
5- Pupils exchange information about pictures and dfedhers'
description.
Here, short activities are going to be implementedrder to enhance
reading comprehension:

1- Ask pupils to describe the pictures.
2- Choose the correct preposition of place.
3- There was a market (opposite, next to) the museum.
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Post-Reading and Viewing:

1- After you have watched video segments work in paas
describe grandfather's town.
2- Ask pupils to describe their own town.

Cadre 7

In the past, there was a café.

Today, there are two cafes.

In the past, there was a hotel.
Today, there are many hotels.

While Reading and Viewing:

The video is used to provide background for pupdading by
viewing some pictures.Here, pupils have to readi¢keand you have to
check their reading.The interaction between theilpugnd the teacher
provides extra structure to the process of realdlingsking questions, by
summarizing, by providing background knowledge, drydsupporting
vocabulary such as "hotel and café".In order tcaeoh the pupils' reading
comprehension, ask them questions, for example:

1- Fill in the spaces while you are watching and fistg.
- Inthe past, there ............... a café.
- Today, there............... many hotels.

2- Ask pupils to compare the two towns.

Post-reading and Viewing:

After you have already watched and listened toirgadNow work in
pairs to compare between the two pictures in "AustiBook P.61".

The third hour

The pupils need to use video to enhance their mgaelkperience. In
order to revise vocabulary of places and prepostiof place, video clip
can provide visual production of place.
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Pre-listening and Pre-viewing

For productive learning, learners need to have laevaf learning
activity. The viewing activity should be related ttee lesson. The scene
will involve a variety of locations in the town order to attain the goals
of the video in teaching vocabulary of places aratice reading with the
use of preposition of places.

1. Remindpupils of previous vocabulary of place, enparket.
2. Tellpupils why they are going to see the program provide them
with video educational ideas. e.g.: descriptioambld town.

While Reading and Viewing

The viewing video will be chosen carefully to enb@npupil’s
attention to place such as:”library”, market anavho use prepositions of
places such as: opposite, between and next toildesbe town.

1. Try to use focus question to improve pupils readang.: ask pupils to
describe their town using there is/are.....
2. Ask pupils to make graphical analysis (comparistiffefences), e.g.:
what is the difference between the town in the padtin the present
3. Ask pupils to read the words for buildings relatedthe pictures in
order to enhance reading skills.

4. Tell pupils to write and read their own descriptioh the viewing
pictures.

5. Activities are written on separate sheets areidiged, and they ask
pupils to match sentences with correct pictures

Finally, you listen and watch again: Then, let papiead the
vocabulary of places aloud and check their reading.

Post-reading and Viewing

Post-viewing activities should encourage pupilage the vocabulary
of places and prepositions of place in the desonpif their own town.

1. Testyour pupils’ vocabulary by asking series oétfalse questions:
e.g.: in the past, there was a market next to café.
2. Askpupils to describe a similar town
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Unit 23 Lessonl

The pupils should be introduced to text by viewindeo fragments
and video episodes in which interactive activitoeesx be provided, and
visual reinforcement of ideas. Video clips and ymes about different
kinds of sports and activities are provided.

Pre-Listening and Viewing

1. Remind pupils with vocabulary for activities andjeatives to

express ability in the past, and present; e.gulttoand “can”

Ask pupils what they can and can’'t do

Give pupils an idea about video’s content.

Explain new vocabulary e.g.: "photograph”

Exchange information and ideas with pupils aboet uke of “can
and could”

Ask pupils to watch silent view and predict the maentences
about the lesson.

ok ownN

<

While Reading and Watching

The video should be relevant to the pupils in otdemotivate them
to the reading process.

Cadrel

Do you want to see some photographs, Omar?
Yes please, grandpa!

1. After silent viewing, the same cadre is shown adpainread two or
three times.

2. Reading the same text by all pupils.

3. Check pupils reading and comprehension

4. Encourage pupils to name the characters they @n se

Post-reading and Post-viewing

1. Ask pupils to say what they can see in the pictures
2. The whole cadre is shown again for more reinforggme
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Cadre2

When | was young, | could play football. | can’t pay football now.

While Reading and Viewing:

1. Tell pupils to look at the box in order to reviee hew vocabulary.

2. Ask the class to give examples about what theyocaan't do.

3. You can test your student’s vocabulary by asking/talse
guestionse.g: Grandfather can play football now. “False”

Post-reading and Post —viewing

1. Ask pupils to write four sentences about what tbeyld not do in
the past and what they can do now.
2. Ask pupils to read key words in order to checkrtisemprehension.

Cadre3

Omar: When you were young, could you run fast?
Grandfather: Yes | could but | can’t run fast now

While Reading and Viewing

1. Let pupil listen and watch three times.
2. Ask pupil to write new vocabulary while reading amatching.
3. Write T or F .e.q.:

Now grandpa cdnrun fast.
Post-reading and Viewing

1. Let pupils listen and watch twice.

2. Ask questions about what they are watching in tetai

3. Pupils can talk about what their grandparents cacanit do
now.

Cater 4

Omar: Could you play the piano.
Grandfather: No | couldn’t but | can play the piano now!
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While Reading and Viewing

1. Have the pupils watch the video segment, and tls&rtreem to
express their ability in the past and present.

2. Pupils can read individually or in pairs in order énhance
reading activities.

3. Every pupil tells his partner about the contentext and answer
guestions.

Post- reading and post-viewing
Let pupils discuss orally what they can or'tdo.

Lesson 2 Unit 23

The video will start motivating activities in whickearning and
reading are supported and enhanced by video i twdgimulate pupfé
English reading.Video segment that contains spivities is selected.

Pre-reading and Viewing

1. You have to remind pupils of previous vocabulanydport.

2. Let pupils watch video segment. Ask pupils whathie main

idea of the lesson.

Ask pupils to talk about video segment.

4. Divide pupils into two groups and ask them whatytban and
carit do.

w

While Reading and Viewing

A video clip of each cadre is introduced on theesorwithout being
read. After silent viewing, the same cadre is shagain but read two or
three times. Finally, pupils are supposed to bee dbl read the text
correctly.

Cadrl study box

When | was young, | could play football.

| can't play football now.
(Shown on the screen but not read)
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1. The pupil, will watch and listen twice, so they agected to
read the text in a correct way.
2. Short activities while viewing and reading can beel

What can you do now?
What could you do in the past?
Ask pupils to read examples in study box and tach#tiem to pictures.
Post-reading and Post-viewing:

1. Askdifferent pupils to read the same text to chéekr reading
comprehension.

2. Thewhole cadre is repeated again for more developwiethe
reading process.

Cadre2

Lama was young in these pictures.

What could she do?

She could talk when she was one.

She could walk when she was two.

She could swim when she was six.

She could speak English when she was seven.

She could play football when she was eight.

While Reading and Viewing

1. Explain that the pictures show Lama. The video sheivat she
could when she was young.

2. The pictures are shown without writing what Lamaldalo.

Ask pupils what Lama could do when she was young.

4. Each picture is shown with the correct sentencechwis related
to it.

5. Let pupils listen and watch twice to enhance theiading
comprehension.

w
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Post-reading and Post-viewing:

1. Makea comparison between what grandfather coulccantin’t
do when she was young.

2. Discussthe answers orally.

3. Ask pupils at what age they could do the activiseswn in the
pictures.

Lesson3 Unit 23

The video provides pupils with visual reinforcemeftvocabulary
learned in class. Lesson’splane is implementeddiareloping reading
skills. Variety of pictures and videos about spoaisivities and numbers
are introduced.

Pre-reading and Viewing:

1. The teacher introduces the theme of the text tapthrough video
clips or pictures about sports and computer.

2. Discussions are organized about previous vocabuland
exchanging information in order to arrive at sonegvrvocabulary
of the following lesson.

3. Ask pupils series of true/false questions aboutupés and videos.

While Reading and Viewing:

Video clips and pictures are introduced about new
vocabulary:e.qg.:"drive”,”run”,’football’,and ‘swim’ The new words are
presented in sentences in order to focus on waampretion.Each word is
written on the screen without being read; aftensairds shown but read
from two to three times. Also,the same processmedor each cadre.

Cadrel

When you were six, could you swim?
Yes, | could.

1. The pupils watch and listen twice.

2. Ask the same question for different pupils.

3. Give pupils the chance to ask each other the sam@stign.
4. Read key words, e.g.: 'swim’
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Post-reading and Post-viewing

1. Reading the same text by pupils.
2. Repeating key words.

While reading and viewing

Cadre2

When you were six could you...? Yes, | could| No, | cbdn’t

Send an E mail?

Speak English?

Swim?

Play football?

Play computer?

Run fast?

1. Focus on picture and ask pupils to describe wteat shhow.

2. divide the glass into groups, read the examples.

3. Ask pupils on their groups to write their answengloe board.

4. Video clips or picture about each activity is presel.

5. Ask pupils if they could do a number of activitiedhen they
were younger.

Post-reading and Post-viewing

1. Asking different pupils the same questions.
2. The whole cadre is shown again for more emphasisading
skills.

While Reading and Viewing
Cader3

In my class, five people could run fast when they eve six.

1. Viewing and reading the cadre twice.
2. Viewing is followed by discussion in groups.
3. Ask pupils short questions .e.g.:

How many people could run fast when they were six?
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Post-reading and Post-viewing

1. Ask different pupils to talk about their class.
2. Focus on new words and show how they can use ihdke
sentences.
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Appendix: B
The Pre/Post-Achievement Test of the Unit (22).

Maximum Degree 10

|. Read the following sentences , then watch the video and
decide whether the sentence is true or false.WriteTroF (2

marks)
1- There are no people living in Palmyra now.
2- Today, lots of people go to Palmyra.
Il. After you watch and listen to the reading , then rad the following
sentences and choose the correct word (4 marks)
1- There (are, were) no people living there now.
2- In the past, there (was, were) an important road.
3- Today, there (is, was) a nice hotel.
4- In the past, there (are, were) many shops
lll. After you have watched and listened to the reading.ead
the following sentences and fill in the spaces with the

suitable words (4 marks)
history, town, museum, many

1- Today, we are learning about the ......... of Palmyra.
2- Palmyrawas a big ............ :

3- There are ........ old buildings.

4- There is an interesting .........
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1. are
2. was

4. were

1- history
2- town

3- many
4- museum

Answers:
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Appendix: C
The Pre-/Post-Achievement Test of the Unit (23).

Maximum Degree 10

|. Watch and listen to conversation between Grandpa ah Omar
twice, then decide whether the sentence is true ¢alse. Write T or F
in the table below: (3 marks)

Play tennis | Use a computer Drive

When he was
young

Now

ll. After you have watched the video three times,&ad the following
sentences and choose the correct word : (3 marks)

1- When | was young, | (could, can) play football.
2- | (could, can) play the piano now.
3- I (can't, couldn't) run fast now.

lll. You will watch the video three times.Readthe bllowing sentences

and match them with the correct pictures ( 4 marks

1. He can ride a horse.

2. She can play the piano.

3. He could play football when he was two.

4. He can run fast.
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Answers

Play tennis | Use a computer Drive
When he was young T F F
Now F T T

Il.

1. could

2. can

3. can't
[I.

1. He can ride a hors

2. She can play the pia

3. He could play football when he was two.

4. He can run fas
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Appendix: D

The Post- Immediate/ The Post- Postponed Total Aokwement
TestMaximum 10 Degree:

I.  After you have watched the video three times, reatthe following
sentences and decide if the sentence is true or n@¥rite (T) or
(F) : (3 marks)
1- Lama could talk when she was one.
2- She could swim when she was five.
3- She could speak English when she was seven.
ll. Match the following sentences with the correct pictures.

(2 marks)

1. There is a nice hotel.

2. There was a big market.

lll. Read the following sentences and fill in the gaces with the
suitable words (3 marks)

are, is, were
1. There .......... twenty- five pupils in our class today.
2. Now, there ......... one bank in our town.
3. In the past, there ............ lots of trees in the park

IV . Put the following words in the right word order to make
sentences (2 marks)

1. computer , use , couldn't, |
2. l,could, an ,e-mail, send.
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Answers:
l.

1.T
2.F
3.T

1.
1. There is a nice hote

2. There was a big market:

.
1.are
2.1s

3. were

V.
1- | couldn't use a computer.
2- | could send an email.
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Appendix: E

Checklist

Dear Teachers
This list is a checklist to measure the pupils'fgrenance in English
reading skills. Checktheir performance during regdtexts.Pu{) in

suitable cell.

Sex:Male - Female

Checklist Items:

Level of performance

No ltems Undone Sometimes Done
Done
1 To pronounce new vocabulary
correctly.
5 To pronounce combined letters
(e.g.: ch, sh, th...) correctly
3 | To read the text fluently.
4 To take into consideration
punctuation marks during reading.
5 To reduce and raise intonation
where it is necessary.
5 To predict the title of the text after
reading it.
. To identify the general ideas of
every paragraph.
8 | To identify specific information.
9 | To summarize the text.
10 To arrange words to make

sentences.
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Appendix: F

Names of Professors Who Control The Instruments

No Name Specialization Work place
1 Prof. Adnan Al- Foundation of Faculty of
Ahmad Education Education
5 Prof. Ali Saud Methodology of Faculty of
Hasan Teaching English Education
Prof. Fawaz Al- Instructional Faculty of
3 :
Abdullah Technology Education
. Methodology of >
Prof. Hashim . Faculty of =
4 Ibrahim Teaching Education %
Mathematics E
Dr. Ismahan Ali | Methodology of Faculty of )
S . . : %)
Jafar Teaching History Education 3
] Dr. Rana Measure and Faculty of S
Kawshaha Evaluation Education %
)
Methodology of Faculty of
7 | Dr. M f : . :
" Suad Maroo Teaching English Education
8 Dr.Mouhammad C,\ljg:ﬁg?sir}d Faculty of
Sheikho . Education
Instruction
9 Dr. Ghassan Psvcholo Faculty of
Mansour y 9 Education
: Faculty of
10| Prof. Abeer Zahra English Humanities and %
Language : : s
Social Sciences 3
: Faculty of 'c
11 Prof. Yaser English Humanities and o
Ibraheem Language : : c
Social Sciences o
: Faculty of =
1o | Dr.Naser Abd English Humanities and I
Al-Hameed Language : i =
Social Sciences
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Mr. Ahmad Saud

Supervisor of

Educational zone

13 . . . —
Hasan English language in Qunaitera i .
Supervisor of | Educational zone 2 7 2
14 | Faleh Al-Asaad P : . S Qs
English language in Qunaitera S oS
Supervisor of | Educational zong g 04
15 Marwan Rahal . . .
English language in Qunaitera
>
Faculty of =
Mr. Mouhammad L y 8 '
16 . Linguistics Humanities and S0
Autki . . QL =
Social Sciences| < 5
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Appendix: G
The Scenario — Writing

Lesson One

During the scenario — writing stage the researeves looking for
ways of maximizing reading comprehension. But theblem was that
movies were long, and teaching hours were shotrttHgoresearcher tried
to fit films into a classroom schedule. The scenatiage included the
following points:

1- The introduction of the lesson started by illugtdatalk about the

story of the film by showing four or five scenesr foheir

comprehensibility and impact.

2- The prediction activity for comprehension of thett®f the next
section would depend on the film.

3- The first five minutes of the film used to establithe setting,
characters, relationships, and themes of the lesson

4- Historical background about Palmyra was preserftealigh four of
five scenes.

5- Selecting new vocabularies such as: history, musaaohbuildings.

6- Reading the new vocabularies two or three timed,satecting one or
two scenes for more explanation.

7- The new words were explained by audio-visual pcasti

8- The video programme allowed pupils to view actubjeots and
realistic scenes, and to listen to narration.

9- The video materials were chosen in a way to inereas
learners'engagement, motivation, and satisfaction.

10-Reading words and sentences two or three timelseirstene which
enabled pupils to increase their reading comprebens

11-Comparing words and pictures in a way to increaseabulary
comprehension.

12-Each text was presented in a video clip, and thech eone was
written on the screen without being read.

13-After silent viewing, the text was read two or #aitames in order to
increase pupils' ability to read.

14-Giving short film in order to increase pupils' dlyito summarize the
lesson.
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Appendix: H
The Approval of Applying The Experiment
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